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Consultation Process
A consultation process on the Australian Architectural Education and Competency Framework
was undertaken by Professor Kirsten Orr with stakeholders from November 2015 – February
2016. It was conducted as a series of five round-table meetings:
• National Education Committee (NEC): 41 Exhibition Street, Melbourne, 20 November 2015
• Brisbane: Brisbane Airport Qantas Meeting Rooms, 23 November 2015
• Melbourne: Institute of Architects, 41 Exhibition Street, 7 December 2015
• Perth: Crown Metropol Meeting Rooms, 17 December 2015
• Association of Architecture Schools of Australasia (AASA): 41 Exhibition Street, Melbourne,
15 February 2016
In addition to these consultation meetings, presentations were also made to the following
stakeholders:
• AACA National Conference: Sydney Customs House, Circular Quay, 22 October 2015
• ANZ APAP Review Group: Sydney Airport Qantas Meeting Rooms, 11 November 2015
• AACA National Assessment Panel: Sydney Airport Qantas Meeting Rooms, 26 November 2015
• Architects Registration Board of Victoria: 41 Exhibition Street, Melbourne, 8 December 2015

Participants
Each meeting comprised a mixture of participants to represent the AACA, Registration Boards,
and academia. Some participants were invited to attend more than one meeting with the
intention of establishing a degree of continuity between individual working sessions. In addition,
all members of the ANZAPAP Review Group participated in at least one of the consultation
meetings (except Callum Mackenzie).
Appendix 1 is a list of participants in the consultation meetings.

Consultation Structure
Prior to each meeting, participants were issued with a set of pre-briefing notes and asked to
familiarise themselves with the content. Appendix 3 is a copy of the AAECF Pre-Briefing
Notes.
Each meeting was run as a 4-hour working session that commenced with a Powerpoint
Presentation by Kirsten Orr. Appendix 4 is a copy of the AAECF Powerpoint Presentation.
The presentation ran for approximately half and hour and was followed by a detailed discussion
that was structured to consider the following:
• Subject Areas
- Whether to re-name and/or re-group?
- Possible replacement with the Knowledge Domains?
• Mapping of Performance Criteria to the Threshold Learning Outcomes
• Wording of the Framework Statements for each Threshold Learning Outcome
- Are all of the knowledge and skills essential to architectural education captured by the
combination of PCs and Framework Statements?
- Is the wording of the Framework Statements appropriate / meaningful?
- Should the number of Framework Statements be reduced?
• Threshold Learning Outcome 3.3 and the development of associated Framework Statements
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Record of Discussion
Audio recordings were made of each meeting and the discussion was recorded in a variety of
written formats, including:
• Detailed minutes
• Annotation of the Pre-Briefing Notes with relevant comments
• Summary of the key points arising from each meeting.
Appendix 2 is a one-page summary of each meeting.

Findings
Endorsement of the AAECF
• The Framework Statements are valuable in providing an overarching framework and point of
entry for an NVP – a lens through which to understand the PCs within the university context.
This is generally considered to be valuable.
• Framework Statements assist with reconciling the narrow PCs with more broadly framed
TLOs that define the intent, values and principles of a university architectural education.
They expand upon and more clearly articulate expectations of what graduates must achieve
over the course of an architecture program.
• The AAECF helps to clarify how different regulatory requirements governing architectural
education come together and assists stakeholders to engage with accreditation processes in
meaningful ways. It creates the possibility for the TLOs to play a significant role in
accreditation that complement, and directly correlate to, the fundamental role of the PCs.
This is important to facilitating a stronger commitment to accreditation standards, with the
TLOs speaking to academics and the PCs speaking to the Boards and wider profession.
• There is a suggestion that the ANZ APAP might sit under AAECF. The AACA notes, however,
that this reflects a misunderstanding of the different purposes of the ANZ APAP and AAECF.
Subject Areas
• There is a benefit in retaining the subject areas: they are self-evident to most academics and
students; determine the structure of most Architecture Programs; often define staff
appointments; and provide consistency within the accreditation process.
• Subject areas require clear definition in the ANZ APAP.
• Subject areas should be reduced in number to three or four, re-named and
loosend/broadened in scope to provide more flexibility for programs to define their own
approaches to curriculum development and delivery.
• Removal of “Electives” from the list of subject areas is strongly supported.
• Proposed “Diversification and Specialisation” area is considered useful to allow programs to
develop their own identity and point of difference. However concerns are raised around its
aspirational character, which may be beyond the remit of an NVP (especially if there are no
mapped PCs).
• The consultations identified numerous strategies for re-defining the subject areas, including:
- Various suggestions made for combining subject areas:
- “Ecology” and “History & Theory” into a single area called “Context” (Melbourne)
- “Ecology” and “Technology” into a single area (Perth)
- Re-conceptualise as behavioural domains such as “Practicing”, “Integrating/Synthesising”,
“Proposing”, “Responding” (Brisbane)
- Re-conceptualise as “Culture”, “Visual”, “Design”, “Applied” (Perth)
- Re-conceptualise as “Theory” and “Application” (Perth)
- Re-conceptualise as “Knowledge”, “Design” and “Professional Practice” (AASA)
- Re-conceptualise as “Technology: Design and Practice”, “History and Theory: Design and
Practice”, “Ecology: Design and Practice”, “Communication: Design and Practice” (AASA)
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- Replace with Capability Categories: “Knowledge”, “Skills”, “Application of knowledge and
skills” (Brisbane)
• The Knowledge Domains from the Standard were discussed in Brisbane, Perth and AASA
consultations as a possible replacement for the subject areas. Consensus at the AASA
meeting was that the Knowledge Domains are not a satisfactory alternative to subject areas:
they exclude explicit reference to Design; Disciplinary Domain is problematic in definition;
Technology is absent. The Knowledge Domains are also problematic in the NZ context.
However a counter argument was made for Knowledge Domains based on the novelty of
their language, which may open up new hybrid formations of knowledge and provide scope
for rethinking the disciplinary trajectory of architecture.
Capability Categories
• Capability categories and the definitions provided are generally found to be useful and
helpful. It is also considered important for the capability categories to place value on the
learning experience itself in light of pedagogical shifts and new modes of delivery. (Perth)
• There are general concerns about the difficulty of demonstrating “Knowledge” as an ability.
• Questions remain about the nature of evidence to be provided to NVPs. (Perth)
• Questions exist about whether K, S, A should exist in a hierarchical or horizontal relationship.
(Perth)
Mapping of Performance Criteria to the Threshold Learning Outcomes
• It was generally agreed across all consultations that the TLOs must have a number of
mapped PCs to be relevant to, and included in, the accreditation process. The absence of
any mapped PCs for TLO 1.2 and 3.3 raises concerns that this might create an artificial
hierarchy or render TLO 1.2 and 3.3 irrelevant to accreditation processes. TLO 1.2, in
particular, is considered to be particularly important for capturing the research and critical
thinking skills that provide the foundation for all learning, practice and forward thinking.
• While the existing approach to mapping of PCs once against the most applicable TLO
provides quality assurance to guarantee all PCs are covered within in an architectural
curriculum, this is generally considered to be flawed. The general preference is for PCs to
be mapped against multiple TLOs in an “and/or” type approach to capture the complexity of
how they are addressed within the architectural curriculum.
• Various strategies for mapping PCs to TLO 1.2 and 3.3 were discussed. There is a
suggestion that TLO 1.2 and 3.3 could be reconceptualised in terms of their relationship to
the PCs – with TLO 1.2 treated as the “input” at the front end of the curriculum to inform all
professional practice encapsulated by PCs. TLO 3.3 could be treated as the “output” in
terms of overall graduate competency, with demonstration in final work that all PCs have
been met. (Brisbane)
Threshhold Learning Outcomes
• There is strong agreement that the TLOs capture the intent, values and principles of
architectural education much better than the PCs and strong support for the integration of
TLOs in accreditation processes.
• The TLOs require revision to integrate contemporary features of architectural education such
as the new emphases on collaboration, teamwork, innovation, design research, future
conceptions of practice, interdisciplinarity, global engagement, etc.
• The rationale from the Learning and Teaching Academic Standards Statement must be
integrated in the AAECF to ensure that the full intent of TLOs is captured. This is particularly
true for TLO 3.3.
Wording of the Framework Statements
• The wording of the Framework Statements was reviewed in detail across all consultations.
Refer to the one-page summary of each meeting for suggested improvements.
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• Generally, the Framework Statements are considered to be too numerous, too wordy and too
repetitive. A number of different ideas were canvassed for simplifying the Framework
Statements including:
- Merging the Framework Statements to produce two statements per TLO – organised
under the thematic headings of “Theory” and “Application” – which would give programs
greater autonomy in their approach to addressing TLOs and PCs. (AASA)
- Leaving some boxes blank to give programs more flexibility. (Perth)
- Doing away with the Framework Statements altogether and relying solely on a direct
interface between the TLOs and mapped PCs. (AASA)
Alternative Framework structures
• A popular suggestion across all of the consultation meetings is that the columns of the
existing matrix structure should be flipped, with the TLOs to the left and PCs on the right.
• Many think the current structure does not visually represent the different weightings of TLOs
and subject areas within a curriculum. Suggestions include developing alternative pie charts,
Venn diagrams or spoke wheel structures for the AAECF.
• Subject areas could be organised with referent to the capability categories, where
- “Design”, “Technology”, “Ecology” – map to Application of Knowledge & Skills
- “Practice”, “Communication” – map to Skills
- “History & Theory” – maps to Knowledge

Recommendations
• Form a task group under the leadership of Kirsten Orr to complete the work necessary to
finalise the AAECF, with reference to the AAECF Working Group and in liaison with the ANZ
APAP Review Group. The composition of the task group should represent the four
stakeholders: Institute, AACA, AASA and ADBED.
The scope of work should include:
- Consideration of alternative structures for the AAECF with reference to feedback collected
during the consultation process.
- Reviewing the existing subject areas with the aim of reducing the number to three or four,
re-naming for contemporary relevance, developing clear definitions, and
loosening/broadening the scope of each area to provide programs with more flexibility to
define their own approaches to curriculum development and delivery.
- Refining the definitions of the capability categories, with particular attention to developing
clear requirements around the evidence to be provided to NVPs.
- Reviewing the mapping of Performance Criteria to the Threshold Learning Outcomes with
reference to the detailed feedback collected during the consultation process. Work should
include re-considering the mapping strategy and ensuring that there are PCs mapped to
all of the TLOs.
- Refining the Framework Statements with a view to reducing the number and avoiding
unnecessary repetition and wordiness.
- Integration of the rationale from the Learning and Teaching Academic Standards
Statement to ensure that the full intent of TLOs is captured in the AAECF.
• Request that ADBED undertake an urgent review of the Learning and Teaching Academic
Standards Statement September 2011 and Threshhold Learning Outcomes with a view to:
- ensuring their currency with the contemporary features of architectural education such as
the new emphasis on collaboration, teamwork, innovation, design research, future
conceptions of practice, interdisciplinarity, global engagement, etc
- ensuring all TLOs are conceived and worded in a way that facilitates the mapping of PCs
- avoiding any disjunction between the TLO capability categories (K, S, A) and the the PC
capability categories that map to them (eg. TLO 3.2)
The ADBED review should be timed to keep pace with work of the AAECF Working Group
and ANZ APAP Review Group.
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Appendix 2
Summary of Key Discussion Points from Consultation Meetings
• National Education Committee (NEC)
41 Exhibition Street, Melbourne, 20 November 2015

p. 8

• Brisbane
Brisbane Airport Qantas Meeting Rooms, 23 November 2015

p. 9

• Melbourne
Institute of Architects, 41 Exhibition Street, 7 December 2015

p. 10

• Perth
Crown Metropol Meeting Rooms, 17 December 2015

p. 11

• Association of Architecture Schools of Australasia (AASA)
41 Exhibition Street, Melbourne, 15 February 2016

p. 12
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National Education Committee – 20th November – Summary of Discussion
Subject areas
• Require clear definition in the ANZ APAP.
• Dissension around “Ecology” – possibly more loaded than current “Environmental Studies”.
• Confusion about what “Technology” actually means – ambiguous term open to interpretation.
• “Diversification and Specialisation” useful to allow programs to develop point of difference.
Mapping of PCs
• PCs often relate to more than one TLO. Discussion around most appropriate mapping
approach with two alternatives identified:
1. PCs mapped once against most applicable TLO as quality assurance to guarantee all PCs
are covered within in an architectural curriculum (current approach).
2. PCs mapped against multiple TLOs to capture the complexity of architectural curriculum.
• Concern that TLOs 1.2 and 3.3 have no PCs directly mapped to them. This may reduce status
of TLOs / create artificial hierarchy and render them irrelevant to accreditation.
Wording of Framework Statements
• Delete “at various scales” from all Framework Statements under Technology.
• Insert reference to “global engagement / international context” somewhere.
TLO 1.2
- Delete “emergent” from all Framework Statements – considered aspirational and hard to
measure and already covered by the idea of advancing knowledge.
- Ecology – delete “sustainability” – considered loaded.
- Communication – replace “supporting” with “integrating” and delete “inventive”.
TLO 2.1
- Design – change to “thinking and processes”.
- History & Theory – change to “historical, cultural and theoretical”.
- Ecology – delete “ecologically”.
- Communication – change to “Iterative application”.
- Move PC 3.5 to TLO 3.1.
TLO 2.2 – Ecology – replace “in an ecological context” with “in relation to environments”.
TLO 3.1
- Ecology – replace “the ecological” with “environmental”.
- Move PC 6.4 to TLO 2.1.
TLO 3.2
- Technology – completely re-write: “Knowledge and skills to critically and ethically appraise
technologies suited to the project.” Remove mapping to PC 1.5.
- Ecology – replace “ecologically” with “environmentally”.
- PC 1.5 should also map to Practice.
TLO 3.3
- Column – Statement from pedagogical perspective: “Articulation of the distinctive features of
the program for specialisation and diversification through curriculum design, electives and or
selectives. Communication of the distinctive features of the program’s philosophical
approach to education, its graduate attributes and other special features.”
- Row – Statement from student perspective: “Graduates contributing to architectural practice,
or an allied field, will use their skills in a variety of settings amongst colleagues and clients
from a wide range of disciplines and backgrounds. Graduates must understand the roles of
all participants in the project procurement process and strive to ensure that all contributions
are effectively considered. In presenting architectural propositions to clients and/or other
stakeholders, graduates must be able to communicate in a way that is fit for purpose and
considerate of audiences needs. This includes the need to communicate with other experts.
In all their work graduates have the capability to influence and alter the state of the natural
and built environments. Graduates must understand the future impacts of proposals on the
lives of the people and the quality of environments affected by their work and must behave in
an appropriate way in regulatory and contractual contexts.” (note wording is from Rationale
in Learning and Teaching Academic Standards Statement)
• Alternative Framework structures – Venn diagram or spoke wheel discussed as
alternatives to the current gridded matrix so that repetition of PCs can be simplified visually.
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Brisbane Consultation – 23rd November – Summary of Discussion
Endorsement of AAECF
• Framework Statements are valuable in providing an overarching structure and point of entry
for an NVP – a lens through which to understand the PCs within the university context.
• TLOs define the values and principles of a university architectural education and are useful
for accreditation. Rationale from the Learning and Teaching Academic Standards Statement
requires integration into the Framework to ensure that the full intent of TLOs is captured.
• Framework Statements assist with reconciling the narrow PCs with more broadly framed
TLOs. They expand upon and more clearly articulate expectations of what graduates must
achieve over the course of an architecture program.
Subject areas
• Existing subject areas are self-evident but should be reduced in number and their
nomenclature updated. Avoid overlap between areas. “Technology” and “Practice” might be
merged into one. Uneven weighting is not addressed (eg. Design = 50%, Ecology 5%).
• Replacement of “Elective Studies” with “Diversification and Specialisation” is a positive
change and that will allow programs to define their points of difference. However there is
concern that this area is beyond the remit of an NVP.
• “Communication” is tricky for NVPs to assess because it manifests across all subject areas.
• Dissension around “Ecology”.
• Suggested alternatives to subject areas include:
- Knowledge Domains from the Standard – considered difficult for academics to accept.
- ‘Behavioural Domains’ – for example “Practicing”; “Integrating”; “Synthesising”;
“Proposing”; “Responding”. This is supported by the TLO rationale concerned with
graduate capabilities and ‘doing’. However, serious concerns about how these
behavioural domains might be presented to an NVP in an exhibition of student work.
- Capability categories – K, S, A could facilitate the grouping of student work.
Capability categories
• Useful and helpful. However, concerns about how knowledge can be demonstrated without
it being assessed.
Mapping of PCs
• TLO 1.2 and 3.3, with no mapped PCs, could be reconceptualised: TLO 1.2 could be treated
as the “input” at the front end, that informs all professional practice encapsulated by PCs.
TLO 3.3 could be treated as the “output” in terms of overall graduate competency, with
demonstration in final work that all PCs have been met.
• If all PCs are mapped to TLO 3.3, NVP Panels may go looking for individual PCs. Alternative
is to map all PCs marked “A” to TLO 3.3.
• TLO 1.2 captures the research and critical thinking skills that are important for all students to
develop and that differentiate architects as forward thinkers. It must be considered in
accreditation as it provides the foundation for all learning and practice.
Wording of Framework Statements
• Teamwork and collaboration must be more thoroughly integrated into the statements.
TLO 3.2
- Technology statement should be moved to Practice.
TLO 2.1
- Remove PC 3.3 and 3.5 from Practice.
- Add PC 5.1 to Ecology.
TLO 3.1
- Move PC 6.2 and 6.4 to Technology.
- Communication statement is weighted towards the visual at the expense of other written,
verbal, non-verbal communication.
TLO 3.2
- Move PC 1.5 to Practice.
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Melbourne Consultation – 7th December – Summary of Discussion
Endorsement of AAECF
• Framework Statements explain/elaborate upon the PCs and facilitate their interpretation in
the university context. This is valuable. Suggestion that the ANZ APAP should sit under
AAECF, rather than the other way around.
Subject areas
• Combine “Ecology” and “History & Theory” into single area called “Context”.
• “Ecology” would be better named “Sustainability” – environmental, financial, social, etc.
• “Technology” would be better named “Materials & Systems”.
• “Practice” would be better named “Professional Practice & Project Methods”.
• “Diversification and Specialisation” would be better named “Strategic Innovation” or “Future
Practice” as PCs are confined to current practice and this would provide opportunity for
architectural education to be a leader not a follower.
Mapping of PCs
• Map PCs against multiple TLOs – eg. PC5.3 might apply to 4 TLOs in “and/or” type mapping.
• Without any mapped PCs, TLOs 1.2 and 3.3 may be irrelevant to accreditation.
Wording of Framework Statements:
• The importance of being able to identify and articulate the problem at the commencement of
an architectural process is not addressed.
• Framework statements are generally too numerous and too wordy.
TLO 1.2
- Re-word TLO to replaced vague “evaluating emergent knowledge” with specific
knowledge areas such as “design knowledge”.
- PCs 1.7, 2.1, 3.2, 4.1 could be mapped.
- Design – change “contemporary” to “contemporary design”.
- Technology – include knowledge of digital systems and software.
- Practice – re-word: “Research skills supporting practice in the context of change and
transformation.”
- Communication – delete “advance” as it is too ambitious; re-word “Skills to present design
research and architectural knowledge”.
TLO 2.1
- Re-word TLO 2.1 to replace “complex” with “physical and non-physical relationships that
shape the environment” or “spatial systems”.
- Design – add “imaginative, propositional”; delete “of the project brief and site”.
- History & Theory – replace “proposals” with “propositions”.
- Practice – delete “legislative frameworks encompassing planning and building processes
for the effective procurement of”.
TLO 2.2
- Re-word TLO 2.2 by deleting “Supporting their”.
- Practice – delete “skills pertaining to” and re-word “Using professional practice skills”.
TLO 3.1
- Communication – replace “audiences” with “stakeholders”; there is confusion about what
is meant by “traditional and emerging media” – consider re-wording statement:
“Knowledge and skills to support strategic management of competing stakeholder needs”.
TLO 3.2
- Re-word TLO 3.2 by adding “knowledge and understanding”; delete “inhabited.
- Re-classify TLO 3.2 from “A” to “K” to correlate with the mapped PCs (all K).
- Practice – reword “Knowledge of the architect’s professional responsibilities to evaluate
models of practice and relationships with stakeholders.”
- History & Theory – delete “Critical skills to”.
- Move PC 4.4 to TLO 3.3.
TLO 3.3 – Re-word TLO 3.3 by adding “knowledge and understanding”; delete “inhabited.
Alternative Framework Structures
• Flip columns with the TLOs to the left and PCs on right.
• Current structure may not encourage flexibility in how PCs are addressed by programs Pie
chart is an alternative, allowing the visual representation of different subject area weightings.
ie. If Design is most important, it should be the largest segment.
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Perth Consultation – 17th December – Summary of Discussion
Endorsement of AAECF
• The Framework helps to clarify how different regulatory requirements come together and
assists stakeholders to engage with the accreditation process in meaningful ways. It creates
the possibility for TLOs to be given more teeth, with equivalent weighting to the PCs in the
accreditation process. TLOs speak to academics; PCs speak to the Boards and profession.
Subject areas
• Should be reduced in number and re-named.
• “Ecology” and “Technology” could be combined as one area.
• “Ecology” could be removed entirely and integrated across all other areas.
• Subject areas could be more comprehensively renamed as:
- Culture – replaces History & Theory and Ecology
- Visual – replaces Communications
- Design – replaces Design and Ecology
- Applied –replaces Technology, Practice and Ecology
This could be represented as a Venn Diagram with overlaps.
• Subject areas could be replaced by the Knowledge Domains, which may bridge TLOs and
PCs. Design is not specifically covered by any one Knowledge Domain but is embedded in
most of the PCs. An appropriate structure could have TLOs to the left and PCs on right, with
Knowledge Domains in between. Integration of Knowledge Domains might allow the ANZ
APAP to be tied more closely to the Standard. This is likely to resisted by academics but
consensus around the table is that the change might be refreshing. Under each Knowledge
Domain the Framework Statements could be merged to produce two statements per TLO –
“Theory” and “Application”. This would remove a lot of the repetition.
• Subject areas could be replaced by “Theory” and “Application”. This would give programs
greater flexibility in curriculum design and where and how Knowledge Domains are
addressed, for example giving programs flexibility in integrating social and ethical issues.
Capability categories:
• Knowledge – change wording to “Knowledge is demonstrated by the”. It is hard to
demonstrate knowledge as an ability. Evidence to be provided is too narrow – learning
experience should be articulated and knowledge demonstrated in studio work.
• Questions around how capabilities are demonstrated in an NVP – is it only through a piece of
student work? Or through interviewing a student?
• K, S, A should not be hierarchical – they are different types of capability.
• Focus on protecting the quality of the learning experience and valuing collaboration should
be strengthened in NVP processes in light of pedagogical shifts and the move to online
delivery that may compromise experience and student interactions.
Mapping of PCs
• All TLOs must have a certain number of mapped PCs for relevance to accreditation process.
PCs should be mapped against multiple TLOs where appropriate.
Wording of Framework Statements
• Framework Statements currently too repetitive.
• Some blank boxes for Framework Statements would give programs more flexibility.
• When TLOs are reviewed, greater emphasis should be placed on collaboration.
TLO 1.2
- Re-word TLO 1.2 to integrate response to “peer review” and need for “collaboration”.
- Map to PC 4.6.
TLO 3.1 – re-word TLO “Communicating collaboratively”.
TLO 3.3 – re-word TLO “ Engaging proactively and collaboratively”.
Alternative Framework structures
• Subject Areas could be organised with reference to the capability categories:
- Design, Technology and Ecology – map to A
- Practice and Communication – map to S
- History and Theory – map K
Disagreement about whether this creates hierarchy of abilities and whether this is a problem.
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Association of Architecture Schools of Australasia – 15th February –
Summary of Discussion
Endorsement of AAECF
• The AAECF provides the framework for regulatory policies and procedures to co-exist and
brings the AQF and TLOs into direct correlation with PCs.
• TLOs provide the best definition of the values and principles of a university architectural
education and are the most useful measure for accreditation (better than PCs). TLOs are
more ambitious than PCs. TLOs facilitate a structure for explaining a whole educational
program. The rationale from the Learning and Teaching Academic Standards Statement
requires integration into the Framework to ensure that the full intent of TLOs is captured.
Subject areas
• Benefit in retaining, as they are self-evident to most academics and students; determine the
structure of most Architecture Programs; often define staff appointments; and provide
consistency within the accreditation process.
• Number of subject areas should be reduced to 3 or 4 and loosened/broadened in scope to
provide more flexibility. Framework Statements written around the “Theory” and “Application”
pairing could assist with this.
• Subject areas could be re-conceptualised as “Technology”, “History & Theory”, “Ecology” and
“Communication”, with “Design” and “Practice” integrated within each.
• Another alternative is “Knowledge”, “Design” and “Professional Practice”.
• Knowledge Domains are not a satisfactory alternative subject areas: they exclude explicit
reference to Design; Disciplinary Domain is problematic in definition; Technology is absent.
NZ will have a problem working with the Regulatory domain, which implies that there is
always a deemed-to-satisfy provision available. NZ architects are expected to formulate their
own solution to regulatory requirements.
• A counter argument for Knowledge Domains is the novelty of their language, which may
open up new hybrid formations of knowledge and provide scope for rethinking the
disciplinary trajectory of architecture.
Wording of Framework Statements
• Framework Statements are too numerous, wordy and repetitive. Statements against each
TLO could be reduced down to two – “Theory” and “Application”. This would give programs
greater autonomy in approaches to addressing TLOs and PCs.
• The importance of design research as an integral part of innovation and future conceptions of
practice does not come through in the Framework Statements.
• There is no reference to collaboration / teamwork; innovation; interdisciplinarity; advocacy;
architectural culture and disciplinary breadth.
• There is no reference to the urban or the city, contextual elements, aggregation of elements
– there is a need to cast beyond the building as context-less object.
• The notion of “professional identity” is missing– education should inculcate a sense of an
architectural persona and professional mode of being.
TLO 1.1 – no Framework Statements required; additional PCs might include PC 4.6.
TLO 1.2 – delete “as it becomes necessary”. Review passive wording that implies that
knowledge belongs to others.
TLO 2.1 – include some focus on experiential dimension of architecture and contemporary
concepts such as speculation, disruption, resistance, agility, creative entrepreneurship.
TLO 2.2 – add “critical” in front of “judgement”; delete “their”; add reference to 3D spatial
development, or making/modelling.
TLO 3.1 – re-word to cover the diversity of media and the need for consultation processes that
include both specialist and non-specialist audiences.
TLO 3.2 – re-word “Demonstrating their understanding of architecture’s status as an ethical
profession responsible for the nature and effect of the built environment.”
TLO 3.3 – re-word “Engaging proactively in the articulation of an architectural position, the
procurement of architectural propositions and the ongoing development of the profession.”
Alternative Framework structures
• Flip columns with the TLOs to the left and PCs on right.
• Pie chart would allow for different weightings of TLOs to be visually represented.
• Accreditation should be reconceived as “Peer Review”, which is of much greater benefit to
universities and benchmarking against other programs in the region.
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Appendix 3
AAECF Pre-Briefing Notes
issued to participants prior to each consultation meeting
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Australian Architectural Education and Competency Framework
The development of the Australian Architectural Education and Competency Framework
(AAECF) is a joint project in 2015 of the Australian Institute of Architects (the Institute),
Architects Accreditation Council of Australia (AACA), Association of Architecture Schools in
Australasia (AASA) and Australian Deans of Built Environment and Design (ADBED).
The notes below and the attached AAECF Briefing Document are to provide a pre-briefing to
participants in the national consultation process. A more detailed explanation will be given in a
Powerpoint presentation by Kirsten Orr at the start of the meeting.
Participants are asked to familiarise themselves with the content of the attached figures, paying
particular attention to:
Mapping of the relevant Performance Criteria from the new National Standard of
Competency for Architects to the seven Threshold Learning Outcomes (Figure 4). What
is your opinion about the way the Performance Criteria have been clustered around
specific Threshold Learning Outcomes? Is the alignment appropriate?
-

Wording of the 36 Framework Statements (Figures 5 – 12). What is your opinion about
these statements?
- Are all of the knowledge and skills essential to architectural education captured by the
combination of Performance Criteria and Framework Statements?
- Is the wording of the Framework Statements appropriate / meaningful?
- Are there refinements that you think should be made to the Framework Statements?

Background
Work on the AAECF completed to date includes,
• Recommendations to the AACA on the interpretation and implementation of the new National
Standard of Competency for Architects (2015) for the purposes of accreditation of
architecture programs under the Australia and New Zealand Architecture Program
Accreditation Procedure (ANZAPAP);
• Identification of additional knowledge and skills essential to architectural education but not
captured by the relevant Performance Criteria in the Standard;
• Implementation strategies necessary to ensure appropriate graduate outcomes that meet
professional and university requirements;
• Documentation of the alignment between the Standard and other mandatory federal
government-imposed requirements for higher education, including the Learning and
Teaching Academic Standards for Architecture (2011) and Australian Qualifications
Framework (2013).
The first draft of the AAECF was completed in July 2015 by Associate Professor Kirsten Orr
(Chair), Professor Stephen Loo and Dr Ceridwen Owen, with additional input from Professor
Susan Savage and Rob McGauran. It has been accepted by the Liaison Group of the Institute
and AACA.
A national consultation process to test and refine the AAECF will be undertaken from November
2015 – February 2016. It will capture feedback from representatives from all Australian States
and Territories, including Institute and AACA nominees, architectural practitioners experienced
in accreditation processes and key Heads of Schools of Architecture.

Detailed briefing notes

• This project is situated at an important interface between three different mandatory sets of
requirements that impact on the curricula and delivery of university architecture programs
(refer Figure 1):
1. National Standard of Competency for Architects (AACA, 2015)
The Performance Criteria from the Standard underpin the Australia and New Zealand
Architecture Program Accreditation Procedure (ANZAPAP);
2. Learning and Teaching Academic Standards for Architecture (ALTC, 2011)
Seven tightly worded meta-statements called Threshold Learning Outcomes encapsulate
the required learning and teaching outcomes of university architecture programs. These
were developed in 2010 through an extensive consultation process across the profession
and academia (refer Figure 2);
3. Australian Qualifications Framework (2013)
The AQF underpins national regulatory and quality assurance arrangements for education
and training, and defines expected learning outcomes for each qualification type, including
Level 9 Masters Degree, which is the level of the Master of Architecture qualification.
Note that the ANZAPAP is jointly owned by the Institute and the Architects Accreditation
Council of Australia. The Learning and Teaching Academic Standards for Architecture and
AQF are federal government requirements for Australian higher education.
• The AAECF project has reviewed the new National Standard of Competency for Architects to
identify the Performance Criteria most relevant to the accreditation of architecture programs.
37 Performance Criteria will be referenced into the Australia and New Zealand Architecture
Program Accreditation Procedure (ANZAPAP)
• Levels of achievement expected of graduates of Masters of Architecture are established for
each Performance Criterion from the Standard, with reference to AQF definitions. The three
levels of achievement are called Capability Categories (refer Figure 3):
Knowledge (K) = 15 Performance Criteria (lowest level of graduate capability)
Skills (S) = 12 Performance Criteria
Application of Knowledge and Skills (A) = 10 Performance Criteria (highest level of
graduate capability)

The major issues being addressed by the AAECF are:
1. How can requirements from the new Standard be most effectively integrated into
the ANZAPAP accreditation procedure?
The new Standard presents challenges for architectural education because of the
repetition in Performance Criteria that inevitably occurs between the different Elements,
and the structure of the Standard as a linear architectural design and delivery process that
is difficult to simulate/replicate in the university context.
2. How can the Performance Criteria from the new Standard be meaningfully mapped
across onto the seven different Subject Areas of a university architecture program?
3. How can the Performance Criteria be genuinely engaged with and interpreted within
the university setting?
• Performance Criteria are too repetitive and the seven Subject Areas assessed by the
ANZAPAP are too broad to accurately map against each other. This poor interface results in
the Performance Criteria tending to cluster around only three of the seven Subject Areas
(Design, Technical Studies, Practice). More detailed Framework Statements are required to
meaningfully integrate the Performance Criteria with the seven Subject Areas within a typical
university architecture program.
• Performance Criteria can be successfully mapped against the Threshold Learning
Outcomes, allowing them to be clustered into relational subsets (refer Figure 4). However,

there are two Threshold Learning Outcomes for which it is impossible to identify relevant
Performance Criteria. This demonstrates that the Performance Criteria do not capture all of
the essential elements of an architectural education. For example, Threshold Learning
Outcome 1.2 relates to research and emergent knowledge, the engagement with which is
pivotal to higher education, but for which there are no Performance Criteria.
• It is not possible to map the Threshold Learning Outcomes against individual Subject Areas.
Therefore Framework Statements are required to relate the Threshold Learning Outcomes to
the seven Subject Areas within a university architecture program.
• The proposed Framework Statements attempt to provide a clearer and broader
understanding of the meaning of the Performance Criteria within the context of each of the
seven Subject Areas assessed by the ANZAPAP. The proposition is that if a university
architecture program meets the requirements of the Framework Statements, it will also
satisfactorily address the mandatory Performance Criteria from the Standard, as well as the
federal government requirements embodied in the Threshold Learning Outcomes and AQF.
• Figure 5 is the matrix of Framework Statements to be tested and refined during the national
consultation process. It comprises 36 statements that relate the Threshold Learning
Outcomes to the seven Subject Areas of a university architecture program. The wording of
each statement is informed by the specific Performance Criteria it relates to.
• Figures 6 to 12 are organised by Threshold Learning Outcome (1.1 – 3.3) and interrogate
how the 37 relevant Performance Criteria from the new Standard might be implemented in
the ANZAPAP; how they might be interpreted in the context of university architecture
programs; and how they might be genuinely engaged with in the curricula of the seven
Subject Areas.

Conclusion

• The AAECF allows the Standard to be interpreted in the context of the accreditation of
university architecture programs under the ANZ APAP. It documents the alignment between
the relevant Performance Criteria from the Standard and the requirements of the Threshold
Learning Outcomes and AQF.
• The AAECF accepts the Threshold Learning Outcomes as high-level, immutable metastatements of the desirable qualities of architectural education. The Threshold Learning
Outcomes provide the organising principle for the relevant Performance Criteria from the
Standard.
• The AAECF accepts the convention of 7 Subject Areas typical of university architecture
programs, but renames them for contemporary relevance. An AAECF statement has been
developed for each of the Subject Areas to describe the learning outcome expectations for
graduates for each Threshold Learning Outcome and related Performance Criteria.

Further information:

• A mapping of the new National Standard of Competency for Architects (2015) against the
old National Competency Standards in Architecture (2009) is available at:
http://www.aaca.org.au/wp-content/uploads/2014/08/Revised-standard-mapped-againstNCSA-for-consultation-130814.pdf
• A copy of the current Australian and New Zealand Architecture Program Accreditation
Procedure (2012) is available at:
http://www.aaca.org.au/wp-content/uploads/2012/05/ANZ_APAP_2012_FINAL.pdf
Associate Professor Kirsten Orr
28 October 2015
University of Technology Sydney
Chair Australian Architectural Education and Competency Framework
Chair National Education Committee
Chair NSW Education Committee

Figure 1: The AAECF is at the interface between three mandatory sets of requirements that
impact on the design of curricula and delivery of architectural education!

National Standard of Competency
for Architects
37 x Performance Criteria
+
3 x Levels
5 x Knowledge Domains

Architecture Learning and Teaching
Academic Standards Statement
Australian Architectural Education
and Competency Framework

7 x Threshold Learning Outcomes

AAECF

Australian Qualifications Framework
Level 9 Master by Coursework

+

3 x Capability Categories

Australia and New Zealand
Architecture Program Accreditation
Procedure (ANZAPAP)
7 x Subject Areas

Figure 2: Threshold Learning Outcomes for Architecture !
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1.1 Identifying, explaining and working with
appropriate knowledge of architecture,
its history and precedents and with
knowledge of people, environments,
culture, technology, history and ideas
pertinent to architectural propositions
1.2 Researching and evaluating emergent
knowledge as it becomes necessary to
fulfil the profession’s role in society

Design

2.1 Propositional, imaginative, iterative,
integrated thinking to synthesise complex
architectural designs
2.2 Supporting their decision-making using
evidence-based, reasoned argument and
judgement pertaining to architectural
propositions
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3.3 Engaging proactively in the effective
procurement of architectural propositions
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Figure 3: Capability Categories!
Levels of achievement expected of graduates of a Masters of Architecture are established for each Performance
Criterion from the Standard, with reference to Australian Qualifications Framework definitions. The three levels of
achievement are called Capability Categories. !
Knowledge (K)!
Knowledge is the ability to retrieve, recognise and recall relevant information and to grasp the meaning of material through interpreting, summarising,
and explaining. The AQF defines “Knowledge” as the “advanced and integrated understanding of a complex body of knowledge in one or more
disciplines or areas of practice.”!
Verbs: !
appreciate, classify, consider, compare, comprehend, define, describe, draw upon, evaluate, exemplify, identify, illustrate, infer, relate, understand!
Evidence provided to a National Visiting Panel:!
Evidence of the breadth of disciplinary knowledge in each subject area will be articulated in unit outlines, lecture materials and assessment criteria.!

Skills (S)!
Skills are the ability to perform discrete activities and make judgements in new and concrete situations informed by disciplinary knowledge including
the use of methods, techniques and technologies, concepts, principles, laws and theories. The AQF defines “Skills” as “expert, specialised cognitive
and technical skills in a body of knowledge or practice to independently:!
• Analyse critically, reflect on and synthesis complex information, problems, concepts and theories!
• Research and apply established theories to a body of knowledge or practice!
• Interpret and transmit knowledge, skills and ideas to specialist and non-specialist audiences.”!
Verbs: !
analyse, appraise, articulate, collaborate, coordinate, demonstrate, describe, design, document, draw, formulate, interpret, investigate, narrate,
negotiate, predict, prepare, present, reason, represent, research, test!
Evidence provided to a National Visiting Panel:!
Evidence of disciplinary skills in each subject area will be articulated in discrete assignment tasks including examination papers, essays, reports,
drawings, models and other multi-media presentations.!

Application of Knowledge and Skills (A)!
Application is the ability to constructively participate, collaborate and invest design ambition in the creative synthesis of reasoning, knowledge, expert
judgement and application of skills to unique and complex situations. The AQF defines “Application of Knowledge and Skills” as demonstrating
“autonomy , expert judgement, adaptability and responsibility as a practitioner or learner.”!
Verbs: !
compose, create, critique, design, disseminate, distil, extend, generalise, generate, implement, inform, interrogate, justify, resolve, specify,
synthesise, translate!
Evidence provided to a National Visiting Panel:!
Evidence of the application and synthesis of disciplinary knowledge and skills across all subject areas will be articulated in substantial projectbased student work.!

S

4.2 Evaluation of design options against values of physical, environmental and cultural contexts.

K

1.2 Establishment, analysis and evaluation of client project requirements and objectives.

S

1.7 Preparation of project brief for approval by client and relevant stakeholders.

S

2.1

A

3.1 Design response integrates the objectives of brief, user intent and built purpose.
Application of creative imagination, aesthetic judgement and critical evaluation in formulating design

3.2 options.

3.5

1.2

S

A
S

2.1

4.1 Evaluation of design options in relation to project requirements.

S

4.3 Application of creative imagination aesthetic judgement to produce coherent design.

A

4.5

4.6 Investigation and integration of appropriate material selection for the project design.

K

A

Exploration and application of ordering, sequencing and modelling of three-dimensional form and
spatial content.

Investigation and integration of appropriate structural, construction, service and transport systems in
the project design.

Researching and evaluating emergent knowledge as it becomes
necessary to fulfil the profession’s role in society

A

Design response incorporates assessment of the physical location and relevant wider regional,

3.3 contextual and environmental issues.

Identifying, explaining and working with appropriate knowledge of
architecture, its history and precedents and with knowledge of people,
environments, culture, technology, history and ideas pertinent to
architectural propositions
K

Propositional, imaginative, iterative, integrated thinking to synthesise
complex architectural designs
S+A

A
A

Application of creative imagination and aesthetic judgement in producing a resolved project design in
5.1 regard to site planning, physical composition and spatial planning as appropriate to the project brief. A

5.2 spatial requirements and relationships and circulation aspects.

Resolution of project design addressing all building occupancy and functional aspects including

A

5.3

Evaluation and integration of regulatory requirements.

S

2.3 Evaluation of factors influencing and impacting on project cost.

K

3.4 Design response incorporates assessment of relevant legislation, codes and industry standards.

S

3.6 Assessment of the economic impact on the project of design strategies and options.

K

3.7 Assessment and integration of construction systems and materials consistent with project brief.

S

Coordination and integration of appropriate environmental systems, including for thermal comfort,

4.7 lighting and acoustics.

5.5 Integration of materials and components based upon an understanding of their physical properties.
Nomination of quality and performance standards with regard to selected materials, finishes, fittings

6.5 components and systems.

Application of manual and digital graphic techniques and modelling to describe three-dimensional

3.8 form and spatial relationships.
6.2

Continuing coordination and integration of information and project material from relevant consultants,
specialists and suppliers.
Timely completion and communication of accurate and comprehensible documents that will include,

2.2
Supporting their decision-making using evidence-based, reasoned
argument and judgement pertaining to architectural propositions
S

A
S
K

S
K

6.4 as required, drawings, models, specifications, schedules and other relevant modes of information.

S

9.8 Clear and consistent communication with client and relevant stakeholders throughout project.

K

3.1
Communicating with a variety of audiences in appropriate ways

S

Preparation & endorsement of an agreement between client and Architect. This agreement will clearly
1.1 communicate terms, services to be provided, and fees appropriate for the scale and type of project. K
Knowledge of different procurement processes available and evaluation of the impact these have on

1.5 the project.

K

4.4 Inclusion of expertise of relevant specialists and consultants in developing the project design.

K

3.2

K

Demonstrating their understanding of architecture’s status as an ethical
service-oriented profession committed to responsible care for the
inhabited environment
A

Identification of available procurement methods and assessment of relevance and application to the

7.1 project.

Selection process for appropriately qualified contractors is in accordance with procurement method

8.1 and project contract.
9.1

K

Knowledge and implementation of appropriate practice model to ensure efficient, effective and ethical
professional service.

K

Knowledge of the legal and ethical obligations relating to copyright and intellectual property

K

9.5 requirements.

Knowledge and application of professional ethics and ethical practices in respect to practice

9.6 management and provision of professional service.

Knowledge of legal and regulatory requirements and obligations in regard to architectural practice,

9.7 practice management and registration as an architect.

3.3
K
K

Engaging proactively in the effective procurement of architectural
propositions

A

Threshold Learning Outcomes!

Identification, analysis and integration of information relevant to siting of project.

2.2 Application of principles controlling planning, development and design for the project site.

Performance Criteria!

Figure 4: Mapping each Performance Criterion only once against Threshold
Learning Outcomes allows Performance Criteria to be clustered in subsets!

1.1
1.4 Identification of factors that may impact on client project requirements and objectives.

Figure 5: The matrix of Framework Statements to be tested and refined during the consultation process!
Threshold Learning
Outcomes

History &
Theory

Design

Technology

Ecology

Communication

K

Knowledge of precedents,
processes and contextual
factors influencing
architectural design

Knowledge of traditional and
contemporary structural,
construction, service and
material systems

Critical understanding of
historical and theoretical
knowledge in architecture
and the design of the built
environment

Knowledge of the social,
cultural, legal and ethical
structures influencing
architectural practice

Knowledge of ecology
encompassing the
complexity of relationships
between people and natural
and built environments

Knowledge of methods for the
expression, representation,
analysis and articulation of
architectural design

K

Research skills to advance
knowledge of contemporary
and emergent design
thinking and processes in
response to social issues
and challenges

Research skills to advance
technical knowledge of
contemporary and emergent
structural, construction,
service and material
systems at various scales

Research skills in history
and theory to support
scholarly discourse and
contribute to the
advancement of disciplinary
knowledge

Research skills supporting
lifelong learning in the
context of change and
transformation in the
architectural profession and
related sectors to fulfil the
profession's role in society

Research skills to advance
knowledge of contemporary
and emergent communication
practices supporting critical
and inventive thinking

Application of technical and
creative skills to integrate
structural, construction,
service and material
systems at various scales in
architectural design
propositions

Application of critical skills
engaging historical and
theoretical knowledge to
generate complex
architectural proposals

Cognitive and creative skills
to critically evaluate and
justify design concepts,
decisions and solutions

Technical and creative skills
to evaluate and justify
structural, construction,
service and material
systems at various scales

Critical skills to position
architectural propositions in
relation to relevant domains
of knowledge

Technical, theoretical and
creative skills to evaluate
and justify architectural
propositions in an ecological
context

Skills in communication and
research to express ideas, to
access, use and interpret data,
and to justify decisions across
all stages of an architectural
project

S

Articulation and
representation of
architectural design ideas
and propositions using an
appropriate variety of media

Knowledge and skills in
documentation employing
appropriate conventions and
graphic techniques to
communicate the technical
requirements of the design

Skills in oral, written, visual,
digital and material media to
communicate architectural
ideas to a variety of
audiences

Knowledge and skills in
communicating the
ecological factors informing
design to specialist and nonspecialist audiences

Knowledge and skills in
traditional and emerging media
to support communication of
3D form and spatial
relationships with diverse
audiences

3.2 Demonstrating their

A

Knowledge and skills to
critically and ethically
appraise and creatively
respond to cultural and legal
considerations in
architectural design

Knowledge of project
procurement methods and
underpinning ethical, legal
and regulatory factors

Critical skills to interrogate
architecture's position as an
ethical service-oriented
profession and the
implications for design

Application of knowledge of
legislative frameworks
encompassing planning and
building processes for the
effective procurement of
architectural propositions
integrating various relevant
legislative, client and user
requirements
Using skills pertaining to
professional practice to
support decision-making
including consideration of
factors of cost and the
integration of legislation,
codes and industry
standards
Knowledge and skills in
forms of professional
communication applicable to
processes of coordination,
integration and exchange of
information with specialist
and non-specialist
audiences
Knowledge of the architect's
professional, ethical and
legal responsibilities to
evaluate and mitigate
impacts of practice including
models of practice and
management, intellectual
property, and relationships
with consultants, clients,
users, and the broader
public

Research skills to support
critical thinking on the
diversity of environmental,
social and cultural values in
sustainability to inform
design and respond to
contemporary social issues
and challenges
Application of technical,
theoretical and creative skills
to generate ecologically
informed architectural
propositions engaging
environmental, social and
cultural values

2.1 Propositional,

S
+
A

Application of imaginative
and iterative thinking to
synthesise complex factors
in the generation of
architectural propositions
including critical appraisal of
requirements of the project
brief and site

2.2 Supporting their

S

3.1 Communicating with a

Knowledge of the architect's
responsibility for ecologically
sustainable design including
participatory and
collaborative processes that
engage the values of
multiple stakeholders

Skills in engaging and
communicating with the
diverse audiences implicated
in the design of the built
environment

3.3 Engaging proactively in

A

1.1 Identifying, explaining

and working with
appropriate knowledge
of architecture, its history
and precedents and with
knowledge of people,
environments, culture,
technology, history and
ideas pertinent to
architectural propositions
1.2 Researching and
evaluating emergent
knowledge as it
becomes necessary to
fulfil the profession’s role
in society

imaginative, iterative,
integrated thinking to
synthesise complex
architectural designs

decision-making using
evidence-based,
reasoned argument and
judgement pertaining to
architectural propositions

variety of audiences in
appropriate ways

understanding of
architecture’s status as
an ethical serviceoriented profession
committed to responsible
care for the inhabited
environment

the effective procurement of
architectural propositions

Practice

Application of knowledge and
skills in diverse modes of
communication to inform
design thinking

Diversification
& Specialisation

AAECF Framework Statements

Performance Criteria

1.4

Identification of factors that may impact
on client project requirements and
objectives.

4.2

Evaluation of design options against
values of physical, environmental and
cultural contexts.

S

Design
Knowledge of precedents,
processes and contextual factors
influencing
luencing architectural design

Technology
Knowledge of traditional and
contemporary structural,
construction, service and material
systems

K

Ecology
Knowledge of ecology
encompassing the complexity of
relationships between people and
natural and built environments

History & Theory
Critical understanding of historical
and theoretical knowledge in
architecture and the design of the
built environment

Threshold Learning Outcomes
1.1
Identifying, explaining and working with
appropriate knowledge of architecture, its
history and precedents and with
knowledge of people, environments,
culture, technology, history and ideas
pertinent to architectural propositions K

Practice
Knowledge of the social, cultural,
legal and ethical structures
influencing architectural practice
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Communication
Knowledge of methods for the
expression, representation,
analysis and articulation of
architectural design
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Figure 6!

AAECF Framework Statements

Performance Criteria

Design
Research skills to advance
knowledge of contemporary and
emergent design thinking and
processes in response to social
issues and challenges

Threshold Learning Outcomes

1.2
Researching and evaluating emergent
knowledge as it becomes necessary to
fulfil the profession’s role in society K

Technology
Research skills to advance
technical knowledge of
contemporary and emergent
structural, construction, service
and material systems at various
scales
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History & Theory
Research skills in history and
theory to support scholarly
discourse and contribute to the
advancement of disciplinary
knowledge
Practice
Research skills supporting lifelong
learning in the context of change
and transformation in the
architectural profession and
related sectors to fulfil the
profession's role in society
Ecology
Research skills to support critical
thinking on the diversity of
environmental, social and cultural
values in sustainability to inform
design and respond to
contemporary social issues and
challenges
Communication
Research skills to advance
knowledge of contemporary and
emergent communication
practices supporting critical and
inventive thinking

Figure 7!
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AAECF Framework Statements

Performance Criteria
1.2 Establishment, analysis and evaluation
1.7
2.1
3.1
3.2
4.1
4.3
5.2

of client project requirements and
objectives.
Preparation of project brief for approval
by client and relevant stakeholders.
Identification, analysis and integration of
information relevant to siting of project.
Design response integrates the
objectives of brief, user intent and built
purpose.
Application of creative imagination,
aesthetic judgement and critical
evaluation in formulating design options.
Evaluation of design options in relation to
project requirements.
Application of creative imagination
aesthetic judgement to produce coherent
design.
Resolution of project design addressing
all building occupancy and functional
aspects including spatial requirements
and relationships and circulation aspects.

3.1 Design response integrates the
4.5

4.6
5.1

objectives of brief, user intent and built
purpose.
Investigation and integration of
appropriate structural, construction,
service and transport systems in the
project design.
Investigation and integration of
appropriate material selection for the
project design.
Application of creative imagination and
aesthetic judgement in producing a
resolved project design in regard to site
planning, physical composition and
spatial planning as appropriate to the
project brief.

5.1 Application of creative imagination and
aesthetic judgement in producing a
resolved project design in regard to site
planning, physical composition and
spatial planning as appropriate to the
project brief.

Figure 8a!

S

S
A
S

Design
Application of imaginative and
iterative thinking to synthesise
complex factors in the generation
of architectural propositions
including critical appraisal of
requirements of the project brief
and site

Threshold Learning Outcomes
2.1
Propositional, imaginative, iterative,
integrated thinking to synthesise complex
architectural designs
S+A

A

S
A

A

S

A

Technology
Application of technical and
creative skills to integrate
structural, construction, service
and material systems at various
scales in architectural design
propositions

A

A

A

History & Theory
Application of critical skills
engaging historical and theoretical
knowledge to generate complex
architectural proposals

Continues next page…!

Continued…!
AAECF Framework Statements

Performance Criteria
2.2 Application of principles controlling

A

planning, development and design for the
project site.

5.3 Evaluation and integration of regulatory
3.3

3.5

requirements.
Design response incorporates
assessment of the physical location and
relevant wider regional, contextual and
environmental issues.
Exploration and application of ordering,
sequencing and modelling of threedimensional form and spatial content.

S
A

S

2.1 Identification, analysis and integration of A
4.3
3.3

information relevant to siting of project.
Application of creative imagination
A
aesthetic judgement to produce coherent
design.
Design response incorporates
A
assessment of the physical location and
relevant wider regional, contextual and
environmental issues.

3.5 Exploration and application of ordering,
sequencing and modelling of threedimensional form and spatial content.

Figure 8b!

Practice
Application of knowledge of
legislative frameworks
encompassing planning and
building processes for the
effective procurement of
architectural propositions
integrating various relevant
legislative, client and user
requirements

S

Ecology
Application of technical,
theoretical and creative skills to
generate ecologically informed
architectural propositions
engaging environmental, social
and cultural values

Communication
Application of knowledge and
skills in diverse modes of
communication to inform design
thinking

Threshold Learning Outcomes
2.1
Propositional, imaginative, iterative,
integrated thinking to synthesise complex
architectural designs
S+A

AAECF Framework Statements

Performance Criteria
3.7 Assessment and integration of
4.7

5.5
6.5

construction systems and materials
consistent with project brief.
Coordination and integration of
appropriate environmental systems,
including for thermal comfort, lighting
and acoustics.
Integration of materials and components
based upon an understanding of their
physical properties.
Nomination of quality and performance
standards with regard to selected
materials, finishes, fittings components
and systems.

S

A

Technology
Technical and creative skills to
evaluate and justify structural,
construction, service and material
systems at various scales

S

Design
Cognitive and creative skills to
critically evaluate and justify
design concepts, decisions and
solutions

History & Theory
Critical skills to position
architectural propositions in
relation to relevant domains of
knowledge

K

Communication
Skills in communication and
research to express ideas, to
access, use and interpret data,
and to justify decisions across all
stages of an architectural project

2.3 Evaluation of factors influencing and
3.4
3.6

K
impacting on project cost.
Design response incorporates
S
assessment of relevant legislation, codes
and industry standards.
Assessment of the economic impact on
K
the project of design strategies and
options.

4.7 Coordination and integration of
appropriate environmental systems,
including for thermal comfort, lighting and
acoustics.

Figure 9!

A

Practice
Using skills pertaining to
professional practice to support
decision-making including
consideration of factors of cost
and the integration of legislation,
codes and industry standards

Ecology
Technical, theoretical and creative
skills to evaluate and justify
architectural propositions in an
ecological context

Threshold Learning Outcomes
2.2
Supporting their decision-making using
evidence-based, reasoned argument and
judgement pertaining to architectural
propositions
S

AAECF Framework Statements

Performance Criteria
6.2 Continuing coordination and integration

K

of information and project material from
relevant consultants, specialists and
suppliers.

3.8 Application of manual and digital graphic S
techniques
and modelling
to describe of S
completion
and communication
6.4 Timely

9.8

three-dimensional
form and spatial
accurate
and comprehensible
documents
relationships.
that
will include, as required, drawings,
models, specifications, schedules and
other relevant modes of information.
Clear and consistent communication with K
client and relevant stakeholders
throughout project.

Figure 10!

Practice
Knowledge and skills in forms of
professional communication
applicable to processes of
coordination, integration and
exchange of information with
specialist and non-specialist
audiences

Design
Articulation and representation
of architectural design ideas and
propositions using an
appropriate variety of media

Communication
Knowledge and skills in traditional
and emerging media to support
communication of 3D form and
spatial relationships with diverse
audiences

History & Theory
Skills in oral, written, visual,
digital and material media to
communicate architectural ideas
to a variety of audiences

Technology
Knowledge and skills in
documentation employing
appropriate conventions and
graphic techniques to
communicate the technical
requirements of the design

Ecology
Knowledge and skills in
communicating the ecological
factors informing design to
specialist and non-specialist
audiences

Threshold Learning Outcomes
3.1
Communicating with a variety of
audiences in appropriate ways

S

AAECF Framework Statements

Performance Criteria
1.5 Knowledge of different procurement

K

processes available and evaluation of
the impact these have on the project.

1.1 Preparation & endorsement of an

4.4
7.1
8.1

K
agreement between client and Architect.
This agreement will clearly communicate
terms, services to be provided, and fees
appropriate for the scale and type of
project.
Inclusion of expertise of relevant
K
specialists and consultants in developing
the project design.
Identification of available procurement
K
methods and assessment of relevance
and application to the project.
Selection process for appropriately
K
qualified contractors is in accordance
with procurement method and project
contract.

9.1 Knowledge and implementation of

9.1

9.5
9.6

9.7

appropriate practice model to ensure
efficient, effective and ethical
professional service.
Knowledge and implementation of
appropriate practice model to ensure
efficient, effective and ethical
professional service.
Knowledge of the legal and ethical
obligations relating to copyright and
intellectual property requirements.
Knowledge and application of
professional ethics and ethical practices
in respect to practice management and
provision of professional service.
Knowledge of legal and regulatory
requirements and obligations in regard to
architectural practice, practice
management and registration as an
architect.

Figure 11!

K

K

K

K

K

Technology
Knowledge of project
procurement methods and
underpinning ethical, legal and
regulatory factors

Design
Knowledge and skills to critically
and ethically appraise and
creatively respond to cultural
and legal considerations in
architectural design

Practice
Knowledge of the architect's
professional, ethical and legal
responsibilities to evaluate and
mitigate impacts of practice
including models of practice and
management, intellectual
property, and relationships with
consultants, clients, users, and
the broader public

History & Theory
Critical skills to interrogate
architecture's position as an
ethical service-oriented
profession and the implications
for design
Ecology
Knowledge of the architect's
responsibility for ecologically
sustainable design including
participatory and collaborative
processes that engage the
values of multiple stakeholders
Communication
Skills in engaging and
communicating with the diverse
audiences implicated in the
design of the built environment

Threshold Learning Outcomes
3.2
Demonstrating their understanding of
architecture’s status as an ethical
service-oriented profession committed to
responsible care for the inhabited
environment
A

Performance Criteria

AAECF Framework Statements

Threshold Learning Outcomes

Diversification and Specialisation

3.3
Engaging proactively in the effective
procurement of architectural propositions
A

E*7#'&"8%#9*:-'-"&"(-*$%#*@,J"#1,I)'5%(*
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Australian Architectural Education
and Competency Framework
A joint project of
Architects Accreditation Council of Australia (AACA)
Australian Institute of Architects (Institute)
Association of Architecture Schools in Australasia (AASA)
Australian Deans of Built Environment and Design (ADBED)
Working Group:
Associate Professor Kirsten Orr (Chair)
Professor Stephen Loo
Dr Ceridwen Owen
Professor Susan Savage
Robert McGauran

National Standard of Competency
for Architects
37 x Performance Criteria
+
3 x Levels
5 x Knowledge Domains

Architecture Learning and Teaching
Academic Standards Statement
Australian Architectural Education
and Competency Framework

7 x Threshold Learning Outcomes

AAECF

Australian Qualifications Framework
Level 9 Master by Coursework

+

3 x Capability Categories

Australia and New Zealand
Architecture Program Accreditation
Procedure (ANZAPAP)
7 x Subject Areas

Diagram 1

1

2/17/16

Terms of Reference
The terms of reference for the AAECF working group included:
•

To make recommendations to the AACA Implementation Strategy Working Group (ISWG)
on the interpretation and implementation of the National Standard of Competency for
Architects (the Standard) for the purposes of accreditation of Australian (and New Zealand)
architecture programs under the Australian and New Zealand Architecture Program
Accreditation Procedure (ANZ APAP).

•

To identify additional knowledge and skills and/or implementation strategies necessary to
ensure appropriate graduate outcomes that meet professional and university requirements.

•

To document the alignment between the Standard and the requirements of the Threshold
Learning Outcomes for Architecture (TLOs) and Australian Qualifications Framework
(AQF).

Work completed
•

Recommendations to the AACA on the interpretation and implementation of the new
National Standard of Competency for Architects (2015) for the purposes of accreditation of
architecture programs under the Australia and New Zealand Architecture Program
Accreditation Procedure (ANZAPAP), including
•

Review of Performance Criteria most relevant in the accreditation of Australian
architecture programs;

•

Review of which Knowledge Domains should be marked “Critical Domains”; and

•

Review of level of achievement expected of graduates of accredited programs.

•

Identification of additional knowledge and skills essential to architectural education but not
captured by the relevant Performance Criteria in the Standard.

•

Implementation strategies necessary to ensure appropriate graduate outcomes that meet
professional and university requirements.

•

Definition of Learning Outcome Capability Categories: Knowledge, Skills, Application of
Knowledge and Skills.

•

Documentation of the alignment between the Standard and other mandatory federal
government-imposed requirements for higher education, including the Learning and
Teaching Academic Standards for Architecture (2011) and Australian Qualifications
Framework (2013).

2
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National
Standard of
Competency
for Architects

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.
competencystandardforarchitects.aaca.org.au

The AACA, jointly with the Australian Institute of Architects, maintains the Australia New Zealand Architecture Program Accreditation
Procedure (ANZAPAP). The ANZAPAP involves a review of architecture schools at least every 5 years by an expert panel which
makes a recommendation to the relevant architect registration board responsible for making the decision whether to accredit the
programme for the purpose of entry to the Architectural Practice Examination (APE).

ANZAPAP

37 Performance Criteria will be referenced in the ANZAPAP
Knowledge acquisition
= 15 Performance Criteria
Skills acquisition
= 12 Performance Criteria
Application of knowledge and skills = 10 Performance Criteria

http://competencystandardforarchitects.aaca.org.au/matrix

Levels of achievement expected of graduates of a Masters of Architecture are established for each Performance
Criterion from the Standard, with reference to Australian Qualifications Framework definitions. The three levels of
achievement are called Capability Categories.
Knowledge (K)
Knowledge is the ability to retrieve, recognise and recall relevant information and to grasp the meaning of material through interpreting, summarising,
and explaining. The AQF defines “Knowledge” as the “advanced and integrated understanding of a complex body of knowledge in one or more
disciplines or areas of practice.”
Verbs:
appreciate, classify, consider, compare, comprehend, define, describe, draw upon, evaluate, exemplify, identify, illustrate, infer, relate, understand
Evidence provided to a National Visiting Panel:
Evidence of the breadth of disciplinary knowledge in each subject area will be articulated in unit outlines, lecture materials and assessment criteria.

Skills (S)
Skills are the ability to perform discrete activities and make judgements in new and concrete situations informed by disciplinary knowledge including
the use of methods, techniques and technologies, concepts, principles, laws and theories. The AQF defines “Skills” as “expert, specialised cognitive
and technical skills in a body of knowledge or practice to independently:
•! Analyse critically, reflect on and synthesis complex information, problems, concepts and theories
•! Research and apply established theories to a body of knowledge or practice
•! Interpret and transmit knowledge, skills and ideas to specialist and non-specialist audiences.”
Regulatory
Verbs:

analyse, appraise, articulate, collaborate, coordinate, demonstrate, describe, design, document, "draw, formulate, interpret, investigate, narrate,
APE Logbook
negotiate, predict, prepare, present, reason, represent, research, test

Social & Ethical

Enviornmentally Sustainable

Knowledge acquisition

APE National Exam Paper

Evidence provided to a National Visiting Panel:
of disciplinary skills
each subject area will be
articulated
Skills
acquisition in discrete assignment tasks including examination
APE papers,
Interview essays, reports,
CriticalinDomain
drawings, models and other multi-media presentations. Application of Knowledge &
All required APE competencies

Evidence
Disciplinary
Communication

Necessary Domain

Skills in architectural practice

are at the

level

Application of Knowledge and Skills (A)
Architects
Accreditation
Council
of Australia
(AACA)
2nd October,
Application
is the ability
to constructively
participate,
collaborate and invest design ambition in the creative synthesis of reasoning, knowledge,
expert 2015
judgement and application of skills to unique and complex situations. The AQF defines “Application of Knowledge and Skills” as demonstrating
“autonomy", expert judgement, adaptability and responsibility as a practitioner or learner.”
Verbs:
compose, create, critique, design, disseminate, distil, extend, generalise, generate, implement, inform, interrogate, justify, resolve, specify,
synthesise, translate
Evidence provided to a National Visiting Panel:
Evidence of the application and synthesis of disciplinary knowledge and skills across all subject areas will be articulated in substantial projectbased student work.

'&
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National
Standard of
Competency
for Architects

National
Standard of
Competency
for Architects

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.
competencystandardforarchitects.aaca.org.au

National
Standard of
Competency
for Architects

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

competencystandardforarchitects.aaca.org.au

competencystandardforarchitects.aaca.org.au

Program level required

Program level required

Program level required

ANZAPAP

ANZAPAP

ANZAPAP

1. Design: Project briefing

2. Design: Pre-Design

3. Design: Conceptual Design

1.1 Preparation & endorsement of an agreement between
client and Architect. This agreement will clearly
communicate terms, services to be provided, and fees
appropriate for the scale and type of project.

2.1 Identification, analysis and integration of information
relevant to siting of project.

3.1 Design response integrates the objectives of brief,
user intent and built purpose.

2.2 Application of principles controlling planning,
development and design for the project site.

3.2 Application of creative imagination, aesthetic
judgement and critical evaluation in formulating design
options.

1.2 Establishment, analysis and evaluation of client
project requirements and objectives.

2.3 Evaluation of factors influencing and impacting on
project cost.

3.3 Design response incorporates assessment of the
physical location and relevant wider regional, contextual
and environmental issues.

1.3 Assessment of project budget and timeframe against
project requirements and objectives.

2.4 Analysis of project brief in relation to clients
objective budget and timeframe.
3.4 Design response incorporates assessment of
relevant legislation, codes and industry standards.

1.4 Identification of factors that may impact on client
project requirements and objectives.

2.5 Attainment of approval from client of project budget
and timeframe.
1.5 Knowledge of different procurement processes
available and evaluation of the impact these have on the
project.

3.5 Exploration and application of ordering, sequencing
and modelling of three-dimensional form and spatial
content.
2.6 Preparation and analysis of project development
options in response to project brief.

1.6 Selection and presentation to clients and relevant
stakeholders of procurement method for the project.

3.6 Assessment of the economic impact on the project of
design strategies and options.

1.7 Preparation of project brief for approval by client and
relevant stakeholders.

3.7 Assessment and integration of construction systems
and materials consistent with project brief.

3.8 Application of manual and digital graphic techniques
and modelling to describe three-dimensional form and
spatial relationships.

Regulatory

Regulatory

Social & Ethical

Regulatory
APE Logbook

Social & Ethical

Enviornmentally Sustainable
Disciplinary

Critical Domain

Skills acquisition

Communication

Necessary Domain

Application of Knowledge
&
Communication
Skills in architectural practice

Architects Accreditation Council of Australia (AACA)

Critical Domain APE Interview

Disciplinary

APE Logbook

Social & Ethical

APE National Exam Knowledge
Paper
acquisition
Enviornmentally Sustainable

Enviornmentally Sustainable
Knowledge acquisition

Skills acquisition

APE Logbook

APE National ExamKnowledge
Paper
acquisition
Critical Domain APE Interview

Disciplinary

All required APE competencies
Application of Knowledge &
Communication
level
are at the
Skills in architectural practice

All required APE competencies
Application of Knowledge &
level
Skills in architectural practice

Necessary Domain

APE National Exam Paper

Skills acquisition

Necessary Domain
are at the

APE Interview
All required APE competencies
level
are at the

2015 Accreditation Council of Australia (AACA) 2nd October, 2015
Architects Accreditation Council of Australia (AACA) 2nd October,
Architects

National
Standard of
Competency
for Architects

National
Standard of
Competency
for Architects

National
Standard of
Competency
for Architects

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.
competencystandardforarchitects.aaca.org.au

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

competencystandardforarchitects.aaca.org.au

competencystandardforarchitects.aaca.org.au

Program level required

Program level required

Program level required

ANZAPAP

ANZAPAP

ANZAPAP

4. Design: Schematic Design

5. Documentation: Detailed Design

6. Documentation: Documentation

4.1 Evaluation of design options in relation to project
requirements.

5.1 Application of creative imagination and aesthetic
judgement in producing a resolved project design in
regard to site planning, physical composition and spatial
planning as appropriate to the project brief.

6.1 Identification and adoption of a strategy, program and
process of documentation integrated through all project
stages to enable project delivery.

4.2 Evaluation of design options against values of
physical, environmental and cultural contexts.

5.2 Resolution of project design addressing all building
occupancy and functional aspects including spatial
requirements and relationships and circulation aspects.

2nd October, 2015

6.2 Continuing coordination and integration of
information and project material from relevant
consultants, specialists and suppliers.

4.3 Application of creative imagination aesthetic
judgement to produce coherent design

6.3 Incorporation of the project requirements and
objectives in accordance with Project Brief and approved
Detailed Design.

5.3 Evaluation and integration of regulatory
requirements.
4.4 Inclusion of expertise of relevant specialists and
consultants in developing the project design.

5.4 Integration of structural and construction systems in
resolved project design.
4.5 Investigation and integration of appropriate
structural, construction, service and transport systems
in the project design.

6.4 Timely completion and communication of accurate
and comprehensible documents that will include, as
required, drawings, models, specifications, schedules
and other relevant modes of information.

5.5 Integration of materials and components based upon
an understanding of their physical properties.

National
Standard of
Competency
for Architects

6.5 Nomination of quality and performance standards
with regard to selected materials, finishes, fittings
components and systems.

4.6 Investigation and integration of appropriate material
selection for the project design.

5.6 Integration of relevant technical services,
environmental and transportation systems.
4.7 Coordination and integration of appropriate
environmental systems, including for thermal comfort,
lighting and acoustics.

5.7 Resolution of project design to address budget and
time constraints.

4.8 Analysis of schematic design in regard to cost
planning and timeframe to comply with client and project
requirements.

5.8 Presentation of detailed design to facilitate relevant
client and stakeholder approvals.

4.9 Obtain approval for the design from client and and/or
relevant stakeholders.

Regulatory

Social & Ethical

Enviornmentally Sustainable

Knowledge acquisition Enviornmentally Sustainable

Disciplinary

Critical Domain

Communication

Necessary Domain

Architects Accreditation Council of Australia (AACA)

Skills acquisition

Disciplinary
Application of Knowledge &
Communication
Skills in architectural practice

competencystandardforarchitects.aaca.org.au

6.6 Identification and description within the project
documentation of the type and scope of separate project
trades and sub-contractors as required.

6.7 Establishment of quality assurance systems to
ensure consistency and completeness of project
documentation in accordance with the requirement fo the
project brief, project timeframe and project budget.

Program level required
ANZAPAP

6.8 Project documentation is in accordance with, and
appropriate to, the project contract and project
procurement procedure.

Regulatory

Social & Ethical

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

Regulatory

APE Logbook

APE National Exam PaperKnowledge acquisitionSocial & Ethical
APE Interview
Critical Domain
All required APE competencies

Necessary
level
are atDomain
the

Skills acquisition

Enviornmentally Sustainable

Disciplinary
Application of Knowledge
&
Skills in architectural practice
Communication

APE Logbook
APE National Exam Paper
APE Interview

Knowledge acquisition

Critical Domain
All required APE competencies Skills acquisition
are at the

Necessary Domain

level

Application of Knowledge &
Skills in architectural practice

2nd October, 2015
Architects Accreditation Council of Australia (AACA)
2nd October, 2015
Architects Accreditation Council of Australia (AACA)

APE Logbook
APE National Exam Paper
APE Interview
All required APE competencies
level
are at the

2nd October, 2015
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National
Standard of
Competency
for Architects

National
Standard of
Competency
for Architects

National
Standard of
Competency
for Architects

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

competencystandardforarchitects.aaca.org.au

Program level required

Program level required

ANZAPAP

ANZAPAP

7. Project Delivery: Procurement

8. Project Delivery: Construction Stage

9. Practice Management

7.1 Identification of available procurement methods and
assessment of relevance and application to the project.

8.1 Selection process for appropriately qualified
contractors is in accordance with procurement method
and project contract.

9.1 Knowledge and implementation of appropriate
practice model to ensure efficient, effective and ethical
professional service.

8.2 Recommendation regarding contractor selection and
specifics of project contract are made to the client for
their approval.

9.2 Knowledge and application of practice resources
required to ensure efficient and effective professional
service.

8.3 Identification and application of the process and
administration systems needed to fulfil all obligations
under project contract.

9.3 Identification and application of practice systems and
quality management systems to facilitate efficient and
timely delivery of architectural services in accordance
with project objectives.

7.2 Selection of procurement method incorporates
assessment of the impact on all phases of project
including design, documentation and project delivery.

7.3 Selection of procurement method incorporates
assessment of the impact on contractual arrangements
between all project stakeholders.

7.4 Selection of procurement method incorporates
assessment of the impact on selection, contracting and
scope of work of consultants and specialist service
providers.

7.5 Preparation of report and recommendations to enable
client to make approval of procurement method and all
associated contracts.

7.6 Knowledge and application of all administration and
principles for the selected procurement method and
associated contracts.

competencystandardforarchitects.aaca.org.au

competencystandardforarchitects.aaca.org.au

Program level required
ANZAPAP

8.4 Construction progress and quality is systematically
reviewed and monitored as required under the contract
provisions.

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.

9.4 Establishment of project team and practice structures
required to deliver the professional services in a timely
manner.

8.5 Identification and application of all relevant
processes required for certification of monetary claims,
project variations, extensions of time, project
instructions or other administrative responsibilities
under the contract provisions.

9.5 Knowledge of the legal
and ethical
obligations
The National
Standard
of Competency for Architects (NSCA)
relating to copyright and
intellectual
establishes
the property
standard for architectural education and
assessment of professional competency prior to registration
requirements.
as an architect in Australia.

8.6 Monitoring project requirements and objectives as
described in project documents are met.

9.6 Knowledge and application of professional ethics and
ethical practices in respect to practice management and
provision of professional service.

8.7 Identification and application of appropriate and
consistent systems for record keeping and maintenance
of document revisions.

Program level required
9.7 Knowledge of legal and regulatory requirements and
obligations in regard to architectural practice, practice
management and registration as an architect.

National
Standard of
Competency
for Architects

competencystandardforarchitects.aaca.org.au

National
Standard of
Competency
for Architects

ANZAPAP

The National Standard of Competency for Architects (NSCA)
establishes the standard for architectural education and
assessment of professional competency prior to registration
as an architect in Australia.
competencystandardforarchitects.aaca.org.au

Program level required
8.8 As required under the contract, ensure that
warranties, schedules, as built documentation,
certificates, approvals and other project information are
completed and handed to the client and relevant
authorities.
Regulatory

Regulatory

Enviornmentally Sustainable
Knowledge acquisition

Enviornmentally Sustainable

Communication

Critical Domain
Necessary Domain

Architects Accreditation Council of Australia (AACA)

APE Logbook

9.9 Provision of independent and objective advice
APE Logbook
Social
Ethical of professional practice.
through
all &
phases

Knowledge acquisition
APE National Exam Paper
Enviornmentally Sustainable
Skills acquisition
Disciplinary
Application of Knowledge &
Necessary Domain
All required APE competencies
Skills in architectural practice
Communication
level
are at the

8.9 Undertake
post occupancy evaluation
if required
Disciplinary
Critical Domain
Skills acquisition
APE Interview
under the scope of the project agreement.
Communication
Application of Knowledge
&
Skills in architectural practice

ANZAPAP

Regulatory

Social & Ethical

Social & Ethical

Disciplinary

9.8 Clear and consistent communication with client and
relevant stakeholders throughout project.

Architects Accreditation Council of Australia (AACA)

APE Logbook

APE National Exam Paper
Knowledge acquisition
APE Interview
Critical Domain
All required APE competencies
level
are atDomain
the
Necessary

Skills acquisition
Application of Knowledge &
Skills in architectural practice

APE National Exam Paper
APE Interview
All required APE competencies
level
are at the

2nd October, 2015
2nd October,
2015 Accreditation Council of Australia (AACA)
Architects

Challenges in the context of architectural education and the
accreditation of programs

2nd October, 2015

Regulatory

Social & Ethical

Enviornmentally Sustainable
Disciplinary
Communication

•!
•!

•!

APE Logbook
APE National Exam Paper

Knowledge acquisition
Critical Domain

Skills acquisition

Necessary Domain

Application of Knowledge &
Regulatory
Skills in architectural practice

APE Interview
All required APE competencies
level
are at the

Social & Ethical

Repetition of Performance CriteriaArchitects
inevitably
occurs
between
Elements in the Standard.2nd October, 2015
Accreditation Council
of Australia
(AACA)
Enviornmentally Sustainable

Knowledge acquisition

Disciplinary

Critical Domain

Skills acquisition

Communication

Necessary Domain

Application of Knowledge &
Skills in architectural practice

While in practice there may be a series of contractual stages in the design and delivery of
Architects Accreditation Council of Australia (AACA)
an architectural project, it is impossible to simulate or replicate all
of the different stages
within the university context and the time constraints of an 11-12 week semester.

APE Logbook
APE National Exam Paper
APE Interview
All required APE competencies
level
are at the

2nd October, 2015

It is unusual to find university architectural design projects following a linear structure, as
students are generally encouraged to engage in an iterative process.

How can the Performance Criteria from the new Standard be most
effectively integrated in the ANZAPAP accreditation procedure?

)&

Appendix 2: Professional accreditation comparison
The following table maps the threshold learning outcomes to:
• Australian Qualifications Framework accessed at <http://www.aqf.edu.au/> and
• the performance criteria of the National Competency Standards in Architecture (NCSA) accessed
at <http://www.aaca.org.au/publications/>. Note that the NCSA Performance Criteria are numbered
1 to 149 inclusive.
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Australian Master of Architecture courses are accredited in respect of performance criteria numbers
1–65, 84–95, and 143–149. All other competencies are tested after graduation as part of the architect
registration process that occurs through the Architectural Practice Examination in every Australian
state and territory.
Threshold Learning Outcomes
Graduates of the
Master of Architecture will
be capable of:

Graduates of the Master of Architecture will be
Australian Qualifications NCSA Performance
Criteria
capable of:
Framework Level 9
Knowledge 1.1 Identifying, explaining and working with
Master
by Coursework
Learning
and Teaching
appropriate knowledge of architecture,

Academic Standards Project

its history and precedents and with
knowledge of people, environments,
culture, technology, history and ideas
pertinent to architectural propositions

ARCHITECTURE

1.1 Identifying, explaining and
working with appropriate
knowledge of architecture,
its history and precedents
and with knowledge of
people, environments,
culture, technology, history
and ideas pertinent to
architectural propositions

Learning and Teaching
1.2 Researching and evaluating emergent
knowledge as it becomes
necessary
Academic
Standards Statement
Knowledge
5 The design concept demonstrates
sensitivity
toto
l the profession’s role in society
September 2011 the ordering, sequencingfulfi
and articulation of three-

Graduates at this level
will have advanced and
integrated understanding
of a complex body of
knowledge in one or more
disciplines or areas of
practice
Graduates of a Masters
Degree (Coursework)
will have a body of
knowledge that includes
understanding of recent
developments in a
discipline and/or area
of professional practice

dimensional form
content
is evident
Design and spatial
2.1 Propositional,
imaginative,
iterative,

integrated thinking to synthesise complex

Rationale

Graduates must be able to draw upon, interpret and
integrate information from the history and precedent of
the discipline of architecture and from a range of other
fields depending on the architectural brief at hand.
These knowledge fields are diverse and, therefore,
ability must be developed to evaluate and build upon
new information emerging in relevant fields. Graduates
will be greatly assisted in the development of appropriate
knowledge by exposure to and interaction with a range
of ideas from across a variety of fields.
Architectural designing is a complex heuristic process
characterised by creative thinking. Graduates must be

6

The design concept demonstrates
an understanding able to use their knowledge of various fields to produce
architectural designs
for complex buildings and spaces at a variety of
Supporting
their decision-making
of architectural history2.2
and
building
traditionsusing designs
scales and for a range of purposes. To do so, graduates

7

judgement pertaining
The design concept demonstrates
an to architectural
propositions
understanding of relevant social, cultural and
environmental issues

8

The design concept demonstrates an
appreciation of economic factors, building
systems and materials

evidence-based, reasoned argument and

will be required to imagine, represent and test their ideas
for possible solutions in order that judgements about
the efficacy of proposed designs can be made prior to
these designs being committed to procurement.

Given the range and extent of information that might be
considered in proposing architectural designs and the
need to produce designs that effectively use resources,
graduates must be able to explain and justify their
propositions drawing on evidence and exercising
judgement.

Professional
3.1 Communicatingan
with understanding
a variety of audiences Graduates contributing to architectural practice, or an
11 The design concept
demonstrates
practice
in appropriate ways
allied field, will use their skills in a variety of settings
of issues of national and regional planning and
amongst colleagues and clients from a wide range of
3.2 Demonstrating their understanding of
disciplines and backgrounds.
their relationship to local demography
architecture’s statusand
as anresources
ethical
service-oriented profession committed

Graduates must understand the roles of all participants

to responsible care
for the
inhabited
in the project procurement process and strive to
12 The design concept demonstrates
the
observation
environment
ensure that all contributions are effectively considered.
of society’s values influencing
health, safety,
In presenting architectural propositions to clients
3.3 Engaging proactively in the effective
and/or other stakeholders, graduates must be able to
procurement
of architectural propositions
welfare and use of the built
environment
communicate in a way that is fit for purpose and

7 Threshold Learning Outcomes
for Architecture
14 The design concept demonstrates compliance

An initiative of the Australian Government Department of Education, Employment and Workplace Relations

with the law, relevant codes, regulations and
industry standards for development, design,
construction and services

21 The architectural design demonstrates an
investigation of human, social, environmental
and contextual issues

considerate of audience needs. This includes the need
to communicate with other experts. In all their work
graduates have the capability to influence and alter the
state of the natural and built environments. Graduates
must understand the future impacts of proposals on the
lives of the people and the quality of environments
affected by their work and must behave in an appropriate
way in regulatory and contractual contexts.

9

22 The architectural design demonstrates the
implications of physical, technical, cost and
regulatory constraints

Appendix 2: Professional accreditation comparison

28 The schematic design is informed by theoretical
considerations, and intellectual and aesthetic
judgement
Threshold Learning Outcomes

Australian Qualifications
Framework Level 9
Master by Coursework

NCSA Performance Criteria

Knowledge…continued

88 Site access and utility connections are identified
and considered

The following
table maps the threshold learning
outcomes to:
National
Competency
Standards
in Architecture52 The detailed design demonstrates that all
• Australian Qualifications Framework accessed at <http://www.aqf.edu.au/> and
building elements are sufficient and appropriate
Performance
Criteria
are
mapped
against
the
• the performance criteria of the National Competency Standards in Architecture
(NCSA) accessed
for construction
at <http://www.aaca.org.au/publications/>. Note that the NCSA Performance Criteria are numbered
1 to 149 inclusive.
Threshold
Learning Outcomes
Graduates of the
Master of Architecture will
be capable of:

91 The implications of environmental factors are

Australian Master of Architecture courses are accredited in respect of performance criteria numbers
1–65, 84–95, and 143–149. All other competencies are tested after graduation as part of the architect
registration process that occurs through the Architectural Practice Examination in every Australian
state and territory.
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Threshold Learning Outcomes
Graduates of the
Master of Architecture will
be capable of:
1.1 Identifying, explaining and
working with appropriate
knowledge of architecture,
its history and precedents
and with knowledge of
people, environments,
culture, technology, history
and ideas pertinent to
architectural propositions

Australian Qualifications
Framework Level 9
Master by Coursework

NCSA Performance Criteria

Knowledge

5

The design concept demonstrates sensitivity to
the ordering, sequencing and articulation of threedimensional form and spatial content is evident

6

The design concept demonstrates an understanding
of architectural history and building traditions

7

The design concept demonstrates an
understanding of relevant social, cultural and
environmental issues

8

The design concept demonstrates an
appreciation of economic factors, building
systems and materials

Graduates at this level
will have advanced and
integrated understanding
of a complex body of
knowledge in one or more
disciplines or areas of
practice
Graduates of a Masters
Degree (Coursework)
will have a body of
knowledge that includes
understanding of recent
developments in a
discipline and/or area
of professional practice

11 The design concept demonstrates an understanding
of issues of national and regional planning and
their relationship to local demography and resources
12 The design concept demonstrates the observation
of society’s values influencing health, safety,
welfare and use of the built environment
14 The design concept demonstrates compliance
with the law, relevant codes, regulations and
industry standards for development, design,
construction and services
21 The architectural design demonstrates an
investigation of human, social, environmental
and contextual issues
22 The architectural design demonstrates the
implications of physical, technical, cost and
regulatory constraints
28 The schematic design is informed by theoretical
considerations, and intellectual and aesthetic
judgement
52 The detailed design demonstrates that all
building elements are sufficient and appropriate
for construction

14

87 The limitations of the site and its environs are
investigated, indentified and opportunities recorded

assessed
and reported
87 The limitations of the site and its investigated,
environs
are
92 The implications of cultural factors are
investigated, assessed
and reported
investigated, indentified and opportunities
recorded

94 The implications of the law, relevant codes,
regulations and industry standards are
identified, understood and assessed
95 Construction systems, service systems and
material options consistent with the project
brief and the design objectives are considered

1.2 Researching and evaluating
of emergent knowledge
as it becomes necessary
to fulfil the profession’s role
in society

Knowledge
Graduates at this level will
have advanced and integrated
understanding of a complex
body of knowledge in one or
more disciplines or areas of
practice

25 The schematic design is progressively
investigated, emerging issues researched,
experiential, material and aesthetic options
considered and alternatives explored, tested
and refined

Graduates of a Masters Degree
(Coursework) will have
knowledge of research principles
and methods applicable to a
field of work or learning
2.1 Propositional, imaginative,
iterative and integrated
thinking to synthesise complex
architectural designs

Skills
Graduates at this level will have
expert, specialised cognitive
and technical skills in a body
of knowledge or practice to
independently: analyse critically,
reflect on and synthesise
complex information, problems,
concepts and theories; research
and apply established theories
to a body of knowledge or
practice; interpret and transmit
knowledge, skills and ideas to
specialist and non-specialist
audiences
Graduates of a Masters Degree
(Coursework) will have cognitive,
technical and creative skills
to investigate, analyse and
synthesise complex information,
problems, concepts and
theories and to apply
established theories to
different bodies of knowledge
or practice

1

The design concept demonstrates an analysis
of and response to the design brief, user intent
and built purpose

2

The design concept demonstrates a
considered response to the physical location
and addresses the relevant wider issues of
urban or rural context

3

The design concept demonstrates the exercise
of critical choice, aesthetic judgement and
creative imagination

4

The design concept demonstrates a clear and
coherent design approach

24 The schematic design demonstrates that the
program has been analysed, priorities
evaluated, problems defined, strategies
formulated and theoretical design approach
considered
26 The schematic design satisfies the project
brief, site analysis, user requirements, design
parameters and identifies constraints
27 The schematic design is validated by technical
considerations, integrating structure,
construction technologies and service systems
into a functionally effective whole

15
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AQF specification for the
Masters Degree

This Specification informs the design and accreditation of Masters Degree qualifications.
The principal users of the AQF Qualification Type Specifications are the accrediting authorities in each education and
training sector which are responsible for the accreditation of AQF qualifications and the developers of AQF qualifications
in each education and training sector.
The other users of the Specifications are the authorised issuing organisations, industry and professional bodies, licensing
and regulatory bodies, students, graduates and employers.
There are three main forms of Masters Degrees within the Masters Degree qualification type: the Masters Degree
(Research), the Masters Degree (Coursework) and the Masters Degree (Extended).
The purpose of the Masters Degree (Research) is to qualify individuals who apply an advanced body of knowledge in a
range of contexts for research and scholarship and as a pathway for further learning.
The purpose of the Masters Degree (Coursework) is to qualify individuals who apply an advanced body of knowledge in
a range of contexts for professional practice or scholarship and as a pathway for further learning.
The purpose of the Masters Degree (Extended) is to qualify individuals who apply an advanced body of knowledge in a
range of contexts for professional practice and as a pathway for further learning.
Masters Degree qualifications are located at level 9 of the Australian Qualifications Framework.
Masters Degree qualifications must be designed and accredited to enable graduates to demonstrate the learning
outcomes specified in the level 9 criteria and either the Masters Degree (Research) descriptor, the Masters Degree
(Coursework) descriptor or the Masters Degree (Extended) descriptor.

AQF level 9 criteria

Second Edition January 2013

Summary

Graduates at this level will have specialised knowledge and skills for research, and/or professional
practice and/or further learning

Knowledge

Graduates at this level will have advanced and integrated understanding of a complex body of
knowledge in one or more disciplines or areas of practice

Skills

Graduates at this level will have expert, specialised cognitive and technical skills in a body of
knowledge or practice to independently:
• analyse critically, reflect on and synthesise complex information, problems, concepts and theories
• research and apply established theories to a body of knowledge or practice
• interpret and transmit knowledge, skills and ideas to specialist and non-specialist audiences

Application
of knowledge
and skills

Graduates at this level will apply knowledge and skills to demonstrate autonomy, expert judgement,
adaptability and responsibility as a practitioner or learner

http://www.aqf.edu.au/wp-content/uploads/2013/05/AQF-2nd-Edition-January-2013.pdf

Australian Qualifications Framework Second Edition January 2013
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Summary of the mandatory requirements impacting on design of
curricula and delivery of Australian architectural education:

•!

Performance Criteria from the Standard

PLUS
•!

Threshold Learning Outcomes
from the Learning and Teaching Academic Standards Project for Architecture

•!

Definition of the level of knowledge, skills and application of knowledge and skills
expected of graduates
from the Australian Qualifications Framework

$&

2/17/16

7 Subject Areas

Proposed new names for Subject Areas

Design Studies & Design Integration

Design

Documentation & Technical Studies

Technology

History & Theory Studies

History & Theory

Practice & Project Management,
Implementation & User Studies

Practice

Environmental Studies

Ecology

Communication Studies

Communication

Elective Studies

Diversification & Specialisation

8

2/17/16

1. Design: Project briefing
1.1 Preparation & endorsement of an agreement between client and Architect. This agreement will clearly

K

1.2
1.4
1.5

S
S
K

communicate terms, services to be provided, and fees appropriate for the scale and type of project.
Establishment, analysis and evaluation of client project requirements and objectives.
Identification of factors that may impact on client project requirements and objectives.

Knowledge of different procurement processes available and evaluation of the impact these have on
the project.
Preparation of project brief for approval by client and relevant stakeholders.

1.7
2. Design: Pre-Design
2.1 Identification, analysis and integration of information relevant to siting of project.
2.2 Application of principles controlling planning, development and design for the project site.
2.3 Evaluation of factors influencing and impacting on project cost.
3. Design: Conceptual Design
3.1 Design response integrates the objectives of brief, user intent and built purpose.
3.2 Application of creative imagination, aesthetic judgement and critical evaluation in formulating design

S
A

S
S

Assessment and integration of construction systems and materials consistent with project brief.
Application of manual and digital graphic techniques and modelling to describe three-dimensional form
and spatial relationships.

K
S
S

4. Design: Schematic Design
4.1 Evaluation of design options in relation to project requirements.
4.2 Evaluation of design options against values of physical, environmental and cultural contexts.
4.3 Application of creative imagination aesthetic judgement to produce coherent design.
4.4 Inclusion of expertise of relevant specialists and consultants in developing the project design.
4.5 Investigation and integration of appropriate structural, construction, service and transport systems in

S
K
A
K
A

4.6
4.7

A
A

the project design.
Investigation and integration of appropriate material selection for the project design.

Coordination and integration of appropriate environmental systems, including for thermal comfort,
lighting and acoustics.

?

5. Documentation: Detailed Design
5.1 Application of creative imagination and aesthetic judgement in producing a resolved project design in

A

5.2

A

regard to site planning, physical composition and spatial planning as appropriate to the project brief.
Resolution of project design addressing all building occupancy and functional aspects including spatial
requirements and relationships and circulation aspects.
Evaluation and integration of regulatory requirements.

5.3
5.5 Integration of materials and components based upon an understanding of their physical properties.
6. Documentation: Documentation
6.2 Continuing coordination and integration of information and project material from relevant consultants,

specialists and suppliers.
Timely completion and communication of accurate and comprehensible documents that will include, as
required, drawings, models, specifications, schedules and other relevant modes of information.
Nomination of quality and performance standards with regard to selected materials, finishes, fittings
components and systems.

6.4
6.5

Design

A

Exploration and application of ordering, sequencing and modelling of three-dimensional form and
spatial content.
Assessment of the economic impact on the project of design strategies and options.

3.6
3.7
3.8

?

ANZAPAP Subject Areas

3.4
3.5

Performance Criteria

S
A
A
K

options.
Design response incorporates assessment of the physical location and relevant wider regional,
contextual and environmental issues.
Design response incorporates assessment of relevant legislation, codes and industry standards.

3.3

How can the Performance Criteria from the
new Standard be meaningfully mapped
across the seven different Subject Areas
typical of a university architecture program?

7. Project Delivery: Procurement
7.1 Identification of available procurement methods and assessment of relevance and application to the

Technology
S
S
History & Theory

K
S
K

?
K

project.

8. Project Delivery: Construction Stage
8.1 Selection process for appropriately qualified contractors is in accordance with procurement method and K

Practice

project contract.

9. Practice Management
9.1 Knowledge and implementation of appropriate practice model to ensure efficient, effective and ethical

K

9.5

K

9.6
9.7

Diagram 2

professional service.
Knowledge of the legal and ethical obligations relating to copyright and intellectual property
requirements.

Ecology

Knowledge and application of professional ethics and ethical practices in respect to practice
management and provision of professional service.
Knowledge of legal and regulatory requirements and obligations in regard to architectural practice,
practice management and registration as an architect.

9.8

K
Communication
K

Clear and consistent communication with client and relevant stakeholders throughout project.

K
Diversification & Specialisation

1. Design: Project briefing
Preparation & endorsement of an agreement between client and Architect. This agreement will clearly

1.1 communicate terms, services to be provided, and fees appropriate for the scale and type of project.
1.2 Establishment, analysis and evaluation of client project requirements and objectives.
1.4 Identification of factors that may impact on client project requirements and objectives.

Knowledge of different procurement processes available and evaluation of the impact these have on

K
S
S

1.5 the project.

K

1.7 Preparation of project brief for approval by client and relevant stakeholders.

S

1.1
Identifying, explaining and working with appropriate knowledge of
architecture, its history and precedents and with knowledge of people,
environments, culture, technology, history and ideas pertinent to
architectural propositions
K

2. Design: Pre-Design
A

2.2 Application of principles controlling planning, development and design for the project site.

A

2.3 Evaluation of factors influencing and impacting on project cost.

K

1.2

3. Design: Conceptual Design
3.1 Design response integrates the objectives of brief, user intent and built purpose.
Application of creative imagination, aesthetic judgement and critical evaluation in formulating design

3.2 options.

Design response incorporates assessment of the physical location and relevant wider regional,

3.3 contextual and environmental issues.

3.4 Design response incorporates assessment of relevant legislation, codes and industry standards.

Performance Criteria

Exploration and application of ordering, sequencing and modelling of three-dimensional form and

S

S
S

3.6 Assessment of the economic impact on the project of design strategies and options.

K

3.7 Assessment and integration of construction systems and materials consistent with project brief.

S

Application of manual and digital graphic techniques and modelling to describe three-dimensional form

K

A

3.5 spatial content.

3.8 and spatial relationships.

Researching and evaluating emergent knowledge as it becomes
necessary to fulfil the profession’s role in society

A

2.1
Propositional, imaginative, iterative, integrated thinking to synthesise
complex architectural designs
S+A

S

4. Design: Schematic Design
4.1 Evaluation of design options in relation to project requirements.

S

4.2 Evaluation of design options against values of physical, environmental and cultural contexts.

K

4.3 Application of creative imagination aesthetic judgement to produce coherent design.

A

4.4 Inclusion of expertise of relevant specialists and consultants in developing the project design.

K

4.5

Investigation and integration of appropriate structural, construction, service and transport systems in
the project design.

4.6 Investigation and integration of appropriate material selection for the project design.
Coordination and integration of appropriate environmental systems, including for thermal comfort,

4.7 lighting and acoustics.

2.2
Supporting their decision-making using evidence-based, reasoned
argument and judgement pertaining to architectural propositions
S

A
A
A

5. Documentation: Detailed Design
Application of creative imagination and aesthetic judgement in producing a resolved project design in

A

5.2 requirements and relationships and circulation aspects.

Resolution of project design addressing all building occupancy and functional aspects including spatial

A

5.3 Evaluation and integration of regulatory requirements.

S

5.1 regard to site planning, physical composition and spatial planning as appropriate to the project brief.

5.5 Integration of materials and components based upon an understanding of their physical properties.

3.1
Communicating with a variety of audiences in appropriate ways

S

S

6. Documentation: Documentation
Continuing coordination and integration of information and project material from relevant consultants,

6.2 specialists and suppliers.

Timely completion and communication of accurate and comprehensible documents that will include, as

6.4 required, drawings, models, specifications, schedules and other relevant modes of information.

Nomination of quality and performance standards with regard to selected materials, finishes, fittings

6.5 components and systems.

K

3.2

S

Demonstrating their understanding of architecture’s status as an
ethical service-oriented profession committed to responsible care for
the inhabited environment
A

K

7. Project Delivery: Procurement
Identification of available procurement methods and assessment of relevance and application to the

7.1 project.

Threshold Learning Outcomes

2.1 Identification, analysis and integration of information relevant to siting of project.

K

8. Project Delivery: Construction Stage
Selection process for appropriately qualified contractors is in accordance with procurement method

8.1 and project contract.

K

3.3

9. Practice Management
Knowledge and implementation of appropriate practice model to ensure efficient, effective and ethical

9.1 professional service.

Knowledge of the legal and ethical obligations relating to copyright and intellectual property

9.5 requirements.
9.6

Diagram 3

Knowledge and application of professional ethics and ethical practices in respect to practice
management and provision of professional service.
Knowledge of legal and regulatory requirements and obligations in regard to architectural practice,

K

Engaging proactively in the effective procurement of architectural
propositions

A

K
K

9.7 practice management and registration as an architect.

K

9.8 Clear and consistent communication with client and relevant stakeholders throughout project.

K

Threshold Learning Outcomes assist with
clustering Performance Criteria from the Standard

9
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1.1
1.4 Identification of factors that may impact on client project requirements and objectives.

S

4.2 Evaluation of design options against values of physical, environmental and cultural contexts.

K

1.2 Establishment, analysis and evaluation of client project requirements and objectives.

S

1.7 Preparation of project brief for approval by client and relevant stakeholders.

S

2.1 Identification, analysis and integration of information relevant to siting of project.

A

2.2

A

1.2

Application of principles controlling planning, development and design for the project site.

3.1 Design response integrates the objectives of brief, user intent and built purpose.
Application of creative imagination, aesthetic judgement and critical evaluation in formulating design
options.

A

Exploration and application of ordering, sequencing and modelling of three-dimensional form and

S

4.1 Evaluation of design options in relation to project requirements.

S

4.3 Application of creative imagination aesthetic judgement to produce coherent design.

A

Investigation and integration of appropriate structural, construction, service and transport systems in

Performance Criteria

K

A

Design response incorporates assessment of the physical location and relevant wider regional,

3.5 spatial content.

3.3 contextual and environmental issues.

2.1

4.5 the project design.

A

4.6 Investigation and integration of appropriate material selection for the project design.

A

Application of creative imagination and aesthetic judgement in producing a resolved project design in
5.1 regard to site planning, physical composition and spatial planning as appropriate to the project brief. A

5.2

Researching and evaluating emergent knowledge as it becomes
necessary to fulfil the profession’s role in society

S

Resolution of project design addressing all building occupancy and functional aspects including
spatial requirements and relationships and circulation aspects.

A

5.3 Evaluation and integration of regulatory requirements.

S

2.3 Evaluation of factors influencing and impacting on project cost.

K

3.4 Design response incorporates assessment of relevant legislation, codes and industry standards.

S

3.6 Assessment of the economic impact on the project of design strategies and options.

K

Propositional, imaginative, iterative, integrated thinking to synthesise
complex architectural designs
S+A

How can the Performance Criteria from the
new Standard be genuinely engaged with and
interpreted within the university setting?

2.2

3.7 Assessment and integration of construction systems and materials consistent with project brief.
Coordination and integration of appropriate environmental systems, including for thermal comfort,

S

4.7 lighting and acoustics.

A

5.5 Integration of materials and components based upon an understanding of their physical properties.

S

Nomination of quality and performance standards with regard to selected materials, finishes, fittings

6.5 components and systems.

Application of manual and digital graphic techniques and modelling to describe three-dimensional

3.8 form and spatial relationships.
6.2

Continuing coordination and integration of information and project material from relevant consultants,
specialists and suppliers.

6.4

Timely completion and communication of accurate and comprehensible documents that will include,
as required, drawings, models, specifications, schedules and other relevant modes of information.

9.8 Clear and consistent communication with client and relevant stakeholders throughout project.

Supporting their decision-making using evidence-based, reasoned
argument and judgement pertaining to architectural propositions
S

K

S
K
S

3.1
Communicating with a variety of audiences in appropriate ways

S

K

Preparation & endorsement of an agreement between client and Architect. This agreement will clearly
1.1 communicate terms, services to be provided, and fees appropriate for the scale and type of project. K
Knowledge of different procurement processes available and evaluation of the impact these have on

1.5 the project.

K

4.4 Inclusion of expertise of relevant specialists and consultants in developing the project design.

K

3.2

K

Demonstrating their understanding of architecture’s status as an ethical
service-oriented profession committed to responsible care for the
inhabited environment
A

7.1

Identification of available procurement methods and assessment of relevance and application to the
project.
Selection process for appropriately qualified contractors is in accordance with procurement method

8.1 and project contract.

Knowledge and implementation of appropriate practice model to ensure efficient, effective and ethical

K

Knowledge of the legal and ethical obligations relating to copyright and intellectual property

K

9.1 professional service.
9.5 requirements.
Diagram 4

3.3

Knowledge and application of professional ethics and ethical practices in respect to practice

9.6 management and provision of professional service.

K

Knowledge of legal and regulatory requirements and obligations in regard to architectural practice,

9.7 practice management and registration as an architect.

Threshold Learning
Outcomes

K

Threshold Learning Outcomes

3.2

Identifying, explaining and working with appropriate knowledge of
architecture, its history and precedents and with knowledge of people,
environments, culture, technology, history and ideas pertinent to
architectural propositions
K

K

History &
Theory

Engaging proactively in the effective procurement of architectural
propositions

Design

Technology

Ecology

Communication

K

Knowledge of precedents,
processes and contextual
factors influencing
architectural design

Knowledge of traditional and
contemporary structural,
construction, service and
material systems

Critical understanding of
historical and theoretical
knowledge in architecture
and the design of the built
environment

Knowledge of the social,
cultural, legal and ethical
structures influencing
architectural practice

Knowledge of ecology
encompassing the
complexity of relationships
between people and natural
and built environments

Knowledge of methods for the
expression, representation,
analysis and articulation of
architectural design

K

Research skills to advance
knowledge of contemporary
and emergent design
thinking and processes in
response to social issues
and challenges

Research skills to advance
technical knowledge of
contemporary and emergent
structural, construction,
service and material
systems at various scales

Research skills in history
and theory to support
scholarly discourse and
contribute to the
advancement of disciplinary
knowledge

Research skills supporting
lifelong learning in the
context of change and
transformation in the
architectural profession and
related sectors to fulfil the
profession's role in society

Research skills to advance
knowledge of contemporary
and emergent communication
practices supporting critical
and inventive thinking

2.1 Propositional,

S
+
A

Application of imaginative
and iterative thinking to
synthesise complex factors
in the generation of
architectural propositions
including critical appraisal of
requirements of the project
brief and site

Application of technical and
creative skills to integrate
structural, construction,
service and material
systems at various scales in
architectural design
propositions

Application of critical skills
engaging historical and
theoretical knowledge to
generate complex
architectural proposals

2.2 Supporting their

S

Cognitive and creative skills
to critically evaluate and
justify design concepts,
decisions and solutions

Technical and creative skills
to evaluate and justify
structural, construction,
service and material
systems at various scales

Critical skills to position
architectural propositions in
relation to relevant domains
of knowledge

Technical, theoretical and
creative skills to evaluate
and justify architectural
propositions in an ecological
context

Skills in communication and
research to express ideas, to
access, use and interpret data,
and to justify decisions across
all stages of an architectural
project

3.1 Communicating with a

S

Articulation and
representation of
architectural design ideas
and propositions using an
appropriate variety of media

Knowledge and skills in
documentation employing
appropriate conventions and
graphic techniques to
communicate the technical
requirements of the design

Skills in oral, written, visual,
digital and material media to
communicate architectural
ideas to a variety of
audiences

Knowledge and skills in
communicating the
ecological factors informing
design to specialist and nonspecialist audiences

Knowledge and skills in
traditional and emerging media
to support communication of
3D form and spatial
relationships with diverse
audiences

3.2 Demonstrating their

A

Knowledge and skills to
critically and ethically
appraise and creatively
respond to cultural and legal
considerations in
architectural design

Knowledge of project
procurement methods and
underpinning ethical, legal
and regulatory factors

Critical skills to interrogate
architecture's position as an
ethical service-oriented
profession and the
implications for design

Application of knowledge of
legislative frameworks
encompassing planning and
building processes for the
effective procurement of
architectural propositions
integrating various relevant
legislative, client and user
requirements
Using skills pertaining to
professional practice to
support decision-making
including consideration of
factors of cost and the
integration of legislation,
codes and industry
standards
Knowledge and skills in
forms of professional
communication applicable to
processes of coordination,
integration and exchange of
information with specialist
and non-specialist
audiences
Knowledge of the architect's
professional, ethical and
legal responsibilities to
evaluate and mitigate
impacts of practice including
models of practice and
management, intellectual
property, and relationships
with consultants, clients,
users, and the broader
public

Research skills to support
critical thinking on the
diversity of environmental,
social and cultural values in
sustainability to inform
design and respond to
contemporary social issues
and challenges
Application of technical,
theoretical and creative skills
to generate ecologically
informed architectural
propositions engaging
environmental, social and
cultural values

Knowledge of the architect's
responsibility for ecologically
sustainable design including
participatory and
collaborative processes that
engage the values of
multiple stakeholders

Skills in engaging and
communicating with the
diverse audiences implicated
in the design of the built
environment

3.3 Engaging proactively in

A

1.1 Identifying, explaining

and working with
appropriate knowledge
of architecture, its history
and precedents and with
knowledge of people,
environments, culture,
technology, history and
ideas pertinent to
architectural propositions
1.2 Researching and
evaluating emergent
knowledge as it
becomes necessary to
fulfil the profession’s role
in society

imaginative, iterative,
integrated thinking to
synthesise complex
architectural designs

decision-making using
evidence-based,
reasoned argument and
judgement pertaining to
architectural propositions

variety of audiences in
appropriate ways

understanding of
architecture’s status as
an ethical serviceoriented profession
committed to responsible
care for the inhabited
environment

Practice

A

Diversification
& Specialisation

Application of knowledge and
skills in diverse modes of
communication to inform
design thinking

the effective procurement of
architectural propositions

Diagram 5
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AAECF Framework Statements

Performance Criteria

S

Design
Knowledge of precedents,
processes and contextual factors
influencing architectural design

Technology
Knowledge of traditional and
contemporary structural,
construction, service and material
systems

K

Ecology
Knowledge of ecology
encompassing the complexity of
relationships between people and
natural and built environments

History & Theory
Critical understanding of historical
and theoretical knowledge in
architecture and the design of the
built environment

Identification of factors that may impact

1.4 on client project requirements and
objectives.

Evaluation of design options against

4.2 values of physical, environmental and
cultural contexts.

Threshold Learning Outcomes
1.1
Identifying, explaining and working with
appropriate knowledge of architecture, its
history and precedents and with
knowledge of people, environments,
culture, technology, history and ideas
pertinent to architectural propositions K

Practice
Knowledge of the social, cultural,
legal and ethical structures
influencing architectural practice

Communication
Knowledge of methods for the
expression, representation,
analysis and articulation of
architectural design

Diagram 6_1.1

Performance Criteria

AAECF Framework Statements
Design
Research skills to advance
knowledge of contemporary and
emergent design thinking and
processes in response to social
issues and challenges

Threshold Learning Outcomes

1.2
Researching and evaluating emergent
knowledge as it becomes necessary to
fulfil the profession’s role in society K

Technology
Research skills to advance
technical knowledge of
contemporary and emergent
structural, construction, service
and material systems at various
scales
History & Theory
Research skills in history and
theory to support scholarly
discourse and contribute to the
advancement of disciplinary
knowledge
Practice
Research skills supporting lifelong
learning in the context of change
and transformation in the
architectural profession and
related sectors to fulfil the
profession's role in society
Ecology
Research skills to support critical
thinking on the diversity of
environmental, social and cultural
values in sustainability to inform
design and respond to
contemporary social issues and
challenges
Communication
Research skills to advance
knowledge of contemporary and
emergent communication
practices supporting critical and
inventive thinking
Diagram 6_1.2

11

2/17/16

AAECF Framework Statements

Performance Criteria
1.2 Establishment, analysis and evaluation

S

of client project requirements and
objectives.

1.7 Preparation of project brief for approval

S

by client and relevant stakeholders.

2.1 Identification, analysis and integration of A
information relevant to siting of project.

3.1 Design response integrates the
3.2
4.1
4.3
5.2

objectives of brief, user intent and built
purpose.
Application of creative imagination,
aesthetic judgement and critical
evaluation in formulating design options.
Evaluation of design options in relation to
project requirements.
Application of creative imagination
aesthetic judgement to produce coherent
design.
Resolution of project design addressing
all building occupancy and functional
aspects including spatial requirements
and relationships and circulation aspects.

3.1 Design response integrates the
4.5

4.6
5.1

objectives of brief, user intent and built
purpose.
Investigation and integration of
appropriate structural, construction,
service and transport systems in the
project design.
Investigation and integration of
appropriate material selection for the
project design.
Application of creative imagination and
aesthetic judgement in producing a
resolved project design in regard to site
planning, physical composition and
spatial planning as appropriate to the
project brief.

5.1 Application of creative imagination and

S

Design
Application of imaginative and
iterative thinking to synthesise
complex factors in the generation
of architectural propositions
including critical appraisal of
requirements of the project brief
and site

Threshold Learning Outcomes
2.1
Propositional, imaginative, iterative,
integrated thinking to synthesise complex
architectural designs
S+A

A

S
A

A

S

A

Technology
Application of technical and
creative skills to integrate
structural, construction, service
and material systems at various
scales in architectural design
propositions

A

A

A

aesthetic judgement in producing a
resolved project design in regard to site
planning, physical composition and
spatial planning as appropriate to the
project brief.

History & Theory
Application of critical skills
engaging historical and theoretical
knowledge to generate complex
architectural proposals

Continues next slide…

Diagram 6_2.1

Continued…
AAECF Framework Statements

Performance Criteria
2.2 Application of principles controlling

A

planning, development and design for the
project site.

5.3 Evaluation and integration of regulatory

S

requirements.

3.3 Design response incorporates

A

assessment of the physical location and
relevant wider regional, contextual and
environmental issues.

3.5 Exploration and application of ordering,

Practice
Application of knowledge of
legislative frameworks
encompassing planning and
building processes for the
effective procurement of
architectural propositions
integrating various relevant
legislative, client and user
requirements

Threshold Learning Outcomes
2.1
Propositional, imaginative, iterative,
integrated thinking to synthesise complex
architectural designs
S+A

S

sequencing and modelling of threedimensional form and spatial content.

2.1 Identification, analysis and integration of A
information relevant to siting of project.

4.3 Application of creative imagination

A

aesthetic judgement to produce coherent
design.

3.3 Design response incorporates

A

assessment of the physical location and
relevant wider regional, contextual and
environmental issues.

3.5 Exploration and application of ordering,
sequencing and modelling of threedimensional form and spatial content.

S

Ecology
Application of technical,
theoretical and creative skills to
generate ecologically informed
architectural propositions
engaging environmental, social
and cultural values

Communication
Application of knowledge and
skills in diverse modes of
communication to inform design
thinking

Diagram 6_2.1
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AAECF Framework Statements

Performance Criteria
3.7 Assessment and integration of

S

construction systems and materials
consistent with project brief.

4.7 Coordination and integration of

5.5
6.5

appropriate environmental systems,
including for thermal comfort, lighting
and acoustics.
Integration of materials and components
based upon an understanding of their
physical properties.
Nomination of quality and performance
standards with regard to selected
materials, finishes, fittings components
and systems.

A

Technology
Technical and creative skills to
evaluate and justify structural,
construction, service and material
systems at various scales

S

Design
Cognitive and creative skills to
critically evaluate and justify
design concepts, decisions and
solutions

Threshold Learning Outcomes
2.2
Supporting their decision-making using
evidence-based, reasoned argument and
judgement pertaining to architectural
propositions
S

History & Theory
Critical skills to position
architectural propositions in
relation to relevant domains of
knowledge

K

Communication
Skills in communication and
research to express ideas, to
access, use and interpret data,
and to justify decisions across all
stages of an architectural project

2.3 Evaluation of factors influencing and

K

impacting on project cost.

3.4 Design response incorporates
3.6

S
assessment of relevant legislation, codes
and industry standards.
Assessment of the economic impact on
K
the project of design strategies and
options.

4.7 Coordination and integration of

Practice
Using skills pertaining to
professional practice to support
decision-making including
consideration of factors of cost
and the integration of legislation,
codes and industry standards

A

Ecology
Technical, theoretical and creative
skills to evaluate and justify
architectural propositions in an
ecological context

K

Practice
Knowledge and skills in forms of
professional communication
applicable to processes of
coordination, integration and
exchange of information with
specialist and non-specialist
audiences

Design
Articulation and representation
of architectural design ideas and
propositions using an
appropriate variety of media

Communication
Knowledge and skills in traditional
and emerging media to support
communication of 3D form and
spatial relationships with diverse
audiences

History & Theory
Skills in oral, written, visual,
digital and material media to
communicate architectural ideas
to a variety of audiences

appropriate environmental systems,
including for thermal comfort, lighting and
acoustics.

Diagram 6_2.2

AAECF Framework Statements

Performance Criteria
6.2

Continuing coordination and integration
of information and project material from
relevant consultants, specialists and
suppliers.

3.8 Application of manual and digital graphic S
techniques
and modelling
to describe of S
completion
and communication
6.4 Timely

9.8

three-dimensional
form and spatial
accurate
and comprehensible
documents
relationships.
that
will include, as required, drawings,
models, specifications, schedules and
other relevant modes of information.
Clear and consistent communication with K
client and relevant stakeholders
throughout project.

Threshold Learning Outcomes
3.1
Communicating with a variety of
audiences in appropriate ways

S

Technology
Knowledge and skills in
documentation employing
appropriate conventions and
graphic techniques to
communicate the technical
requirements of the design

Ecology
Knowledge and skills in
communicating the ecological
factors informing design to
specialist and non-specialist
audiences

Diagram 6_3.1
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AAECF Framework Statements

Performance Criteria
1.5 Knowledge of different procurement

K

processes available and evaluation of
the impact these have on the project.

1.1 Preparation & endorsement of an

4.4
7.1
8.1

K
agreement between client and Architect.
This agreement will clearly communicate
terms, services to be provided, and fees
appropriate for the scale and type of
project.
Inclusion of expertise of relevant
K
specialists and consultants in developing
the project design.
Identification of available procurement
K
methods and assessment of relevance
and application to the project.
Selection process for appropriately
K
qualified contractors is in accordance
with procurement method and project
contract.

9.1 Knowledge and implementation of

9.1

9.5
9.6

9.7

appropriate practice model to ensure
efficient, effective and ethical
professional service.
Knowledge and implementation of
appropriate practice model to ensure
efficient, effective and ethical
professional service.
Knowledge of the legal and ethical
obligations relating to copyright and
intellectual property requirements.
Knowledge and application of
professional ethics and ethical practices
in respect to practice management and
provision of professional service.
Knowledge of legal and regulatory
requirements and obligations in regard to
architectural practice, practice
management and registration as an
architect.

K

Technology
Knowledge of project
procurement methods and
underpinning ethical, legal and
regulatory factors

Design
Knowledge and skills to critically
and ethically appraise and
creatively respond to cultural
and legal considerations in
architectural design

Practice
Knowledge of the architect's
professional, ethical and legal
responsibilities to evaluate and
mitigate impacts of practice
including models of practice and
management, intellectual
property, and relationships with
consultants, clients, users, and
the broader public

History & Theory
Critical skills to interrogate
architecture's position as an
ethical service-oriented
profession and the implications
for design

Threshold Learning Outcomes
3.2
Demonstrating their understanding of
architecture’s status as an ethical
service-oriented profession committed to
responsible care for the inhabited
environment
A

Ecology
Knowledge of the architect's
responsibility for ecologically
sustainable design including
participatory and collaborative
processes that engage the
values of multiple stakeholders
Communication
Skills in engaging and
communicating with the diverse
audiences implicated in the
design of the built environment

K

K

K

K

Diagram 6_3.2

Performance Criteria

AAECF Framework Statements

Threshold Learning Outcomes

Diversification and Specialisation

3.3
Engaging proactively in the effective
procurement of architectural propositions
A

Diagram 6_3.3
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Next Steps…
Presentation of AAECF to project partners:
Architects Accreditation Council of Australia
•
•

Presentation to National Conference (22 October 2015)
Presentation to National Assessment Panel (26 November 2015)

Australian Institute of Architects
•
•
•

Presentation to NSW Chapter Council (2 November 2015)
Presentation to National Education Committee (20 November 2015)
Presentation to National Council (4 December 2015)

Association of Architecture Schools of Australasia
•

Presentation at extraordinary meeting of AASA (February 2016 TBC)

Australian Deans of Built Environment and Design
•

Presentation at next ADBED meeting (February 2016 TBC)

National round table consultation meetings with stakeholders:
•
Brisbane
•
Sydney
•
Melbourne
•
Perth
December 2015 – February 2016
Capturing feedback from representatives from all Australian States and Territories, and including AACA and
Institute nominees, practitioners experienced in accreditation processes and key Heads of Schools of Architecture.
Objectives of the round tables are to:
•
Fine tune the wording of the 36 Framework statements
•
Write the Framework statement for “Diversification and Specialisation”
•
Test possible formats and relationship to the ANZAPAP
•
Secure buy-in and endorsement for the AAECF
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